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Socioeconomic factors such as unemployment, poverty and under developed areas have an effect 
on the learning of learners in the Free State province. The diversity in the classroom gave rise to 
Inclusive Education. The White Paper 6 (2001) acknowledged that children irrespective of their 
age, gender, ethnicity, language, class, disability, HIV or other infectious diseases can learn and 
be supported. This, however, needs teachers to be properly trained in supporting all learners with 
their barriers to learning. Therefore, the study on teachers’ challenges in supporting learners 
with socioeconomic barriers to learning was fit to address the challenges teachers experienced in 
the inclusive environment. 
The primary aim of this study was to investigate the challenges teachers experience while 
supporting learners with socioeconomic barriers to learning. A qualitative method was used for 
this research study because it is exploratory in nature and a case study design was utilised to give 
better understanding of the phenomenon. Eight teachers participated in this study and were 
purposively selected as they worked and interacted with each other in the same school. Teachers 
indicated that they want to help learners, but they were not properly trained in dealing with the 
diversity of barriers learners experienced in the learning environment. As a result, teachers 
experienced challenges in their teaching and learning environment, some of these challenges are 
socioeconomic barriers to learning such as (teenage pregnancy, poverty and unemployment, 
school-based violence, overcrowded classrooms to mention but a few) that have an impact on the 
educational development of the learner. Findings in this study revealed that teachers need to be 
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ORIENTATION TO THE STUDY 
1.1 INTRODUCTION 
Education in South Africa did not develop in isolation. South Africa like many countries in the 
world has moved away from segregation to more inclusive systems that accommodate all 
learners. It was concluded at the World Conference on Special Needs Education in 1994 in 
Salamanca that schools should accommodate all children regardless of their physical, 
intellectual, social, emotional, linguistic or other conditions. It is this diversity in the classroom 
that led to this study on teachers’ challenges in supporting learners with socioeconomic barriers 
to learning. The movement for ‘inclusive education’ is part of a broad human rights agenda; 
however, many educators have serious reservations about supporting placement of pupils with 
Special Educational Needs (SEN) in mainstream education environment (Avramidis & Norwich, 
2002). With the introduction of Inclusive Education (IE), teachers moved towards inclusive 
approaches that support learners with socioeconomic barriers to learning. However, teachers 
have experienced challenges in their diverse classrooms because they are not adequately trained 
on how to support learners with socioeconomic barriers to learning. The Education White Paper 
6 (EWP6) (Department of Education (DoE), 2001) on SEN sought to systematically move away 
from using disabilities to segregate learners. Previous teacher training programmes did not 
prepare the mainstream teachers with the skills to teach learners with barriers to learning (Mahlo, 
2011). 
Barriers to learning can be located within a learner, within the site of learning, within the 
education system and within the broader social, economic and political context (DoE, 2005). 
Learners in any given classroom display different ways of learning, understanding, or 
intelligence ability and this leads to diversity in the classroom. Their barriers to learning cannot 
all be addressed by academics, but according to Boles (2010), some barriers can be mitigated 
either directly or via changes to factors that are controllable. Socioeconomic factors such as 
unemployment, poverty and underdeveloped areas have an effect on the learning of learners in 
the Free State province. The diversity in the classroom gave rise to IE. Therefore, the 
international movements on IE had a great influence on the current educational practices so that 
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a more inclusive approach can be adopted. The United Nations Educational Scientific and 
Cultural Organisation (UNESCO) was the driving force behind IE (UNESCO, 2007), and the IE 
and training system is organised so that it can provide various levels and kinds of support to 
learners and educators, this is according to the EWP6 (DoE, 2001).  
All learners irrespective of their educational abilities have equal right to education and they have 
to be supported according to their diverse educational needs. The Guidelines for Inclusive 
Teaching and Learning (DBE, 2010, p. 58 done) require of teachers to bear in mind that there is 
no single classroom where all learners will be exactly the same, or learn in the same way and at 
the same pace. As a result, teachers are required to be creative in the use of a variety of teaching 
methodologies to reach learners in a diverse classroom who are experiencing socioeconomic 
barriers to learning.  
1.2 BACKGROUND TO THE STUDY 
The global agenda for IE evolved from the human rights culture worldwide and focused on 
disability rights, children’s rights and education. Similarly, it is important that teachers support 
the educational needs of children in totality and promote an environment conducive to learning. 
IE had become a global phenomenon and received much support from the World Conference on 
Special Needs Education in 1994 in Salamanca, Spain (UNESCO, 1994:7). Learners are by law 
entitled to be educated without being subjected to any form of prejudices or being discriminated 
against because of their inability to perform academically (DoE, 2001)  
The South African Bill of Rights enshrined in the country’s Constitution (Act 108 of 1996) make 
provision on the right to education that children have a right to basic education and that they 
should be respected and be treated with dignity. Obstacles to optimal support for learners exist in 
the form of inadequate training for teachers in the administrative demands of the referral process. 
Teachers are faced with challenges from learners who experience socioeconomic barriers to 
learning and this can undermine the efficacy of the response and support to learners with 
socioeconomic barriers, as Daniyan (2015) emphasised that teachers’ level of knowledge has 
significant impact on their student. Adequate knowledge will help teachers to respond to barriers 
learners are faced with in the classroom. This situation was further emphasised by Cassady 
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(2011) in that many teachers feel that they are not prepared to meet the needs of students with 
special needs.  
I, therefore, argue that still more needs to be done in preparing and training teachers to support 
learners experiencing socioeconomic barriers to learning, as there is evidence that those learners 
were not doing well in their studies and there had been a dismal performance of a number of 
South African high schools in recent years (Iwu, Gwija, Benedict & Tengeh, 2014). 
1.3 PROBLEM STATEMENT 
In 2001, the Minister of Education launched the EWP6 (DoE 2001) Policy on Inclusion, to 
address all barriers to learning experienced by learners in their learning environment, and how IE 
should gradually be introduced into the entire education system (DoE, 2001). It is the DBE’s 
policy that teachers support learners with socioeconomic barriers to learning. Furthermore, the 
Department of Basic Education (DBE)1 introduced policies such as Screening, Identification, 
Assessment and Support (DBE 2014) to assist teachers to support learners in an inclusive 
environment. The Guidelines for the Implementation of IE: Special Schools as Resource Centres 
(DoE, 2005) introduced strategies and interventions that assist teachers to cope with a diversity 
of learning and teaching in the learning environment.  
Some challenges teachers are faced with in supporting learners with socioeconomic barriers to 
learning in IE include poorly skilled teachers. Weber (2013) reported that teachers lacked 
professional development and displayed a need to understand and address different barriers to 
learning in the classroom. The need for teachers to be trained in helping learners with 
socioeconomic barriers to learning was further emphasised by Mahlo (2011) as many teachers in 
South Africa have not had the benefit of being trained to teach learners who experience barriers 
to learning in their initial training.  
However, it is the duty and responsibility of every teacher to improve and acquire as much 
information and knowledge as possible to be able to support learners experiencing 
socioeconomic barriers to learning. Teachers lack the necessary skills as some are not 
professionally equipped in attending to the diverse learning needs of learners. The EWP6 (DoE, 
                                                          
1 It should be noted that the South African Department of Education (DoE) became the Department of Basic Education (DBE) in 2009. Thus 
references to the department before 2009 are DoE and after that date, they are DBE.  
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2001) remains critical in improving the professional qualification of teachers; as it designates 
special schools as centres of excellence that provide services to other schools, an outreach 
resource centre. This was further emphasised by Donohue and Bornman (2014) who stated that 
schools lacked teachers who had the capacity and knowledge to instruct a diverse body of 
learners in a single classroom without considerably increasing their workload.  
Teachers are in daily contact with learners experiencing socioeconomic conditions such as 
poverty, unemployment, absent parents, and HIV/AIDS infected and affected backgrounds. 
These socioeconomic conditions hamper the educational development of learners. Therefore, 
there is a need for teachers to address the socioeconomic barriers that learners are faced with, 
because learners often reach the exit point of their schooling (namely matric) without having 
reached their full potential. 
The department of education was committed to providing support to teachers for the ultimate 
development of learners (DoE, 2005). Furthermore, the DoE (2005) emphasised that teachers 
need to constantly improve their capacity to learn and grow as this will help them to identify 
learners with learning difficulties in the inclusive classroom. The department provides a range of 
programmes from in-service training to workshops to assist them in this regard. The EWP6 
(2001) encourages principals and teachers to register for South African Council of Educators 
(SACE) accredited courses to enhance the implementation of IE. It is encouraging to notice how 
the education department promotes teachers’ professional development. 
The main purpose of this study was to investigate teachers’ challenges in supporting learners 
with socioeconomic barriers to learning. I have observed that teachers were not trained to 
support learners with socioeconomic barriers to learning. Because only two teachers mentioned 
that they attended a workshop on the policy on Screening, Identification, Assessment and 
Support. Limited studies have been conducted on challenges that teachers are faced with in the 
Inclusive Education. Furthermore, teachers lack the support structure in their challenges they are 
experiencing with socioeconomic barriers to learning in their inclusive environment. Again I also 
observed that teachers lacked knowledge on policies that can help them. The focus has rather 
been on the attitudes of teachers towards learners experiencing barriers to learning. It could be 
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argued that teachers were overwhelmed with the situation considering the pain of the 
socioeconomic burden learners brought with them into the classroom.  
1.4 PURPOSE OF THE STUDY 
The study investigated the challenges teachers experienced in supporting learners with 
socioeconomic barriers to learning. I further sought to investigate what challenges teachers face 
in their diverse classroom settings and whether they are trained to apply different teaching 
strategies that support learners with learning barriers. 
1.5 MOTIVATION OF THE STUDY  
As an educator, I came to realise that learning occurs through the process of interaction between 
the teacher and the learner. In the educational setting, the teacher is regarded as the one with 
knowledge and is able to impart knowledge to the learners who are regarded as the recipients of 
education; thus, the teacher was assumed to be the person imparting knowledge and correcting 
learners (Edwards, 1997). From the teaching experience with learners as well as from the 
interactions with teachers from workshops that I have attended, I realised that teachers are faced 
with challenges in supporting learners with socioeconomic barriers to learning. The then 
Minister of Education outlined in the EWP6 (2001) that learners with SEN should be included in 
mainstream schools and colleges.  
In the Free State province, many people are unemployed and depend on social grants for their 
living. The learners’ socioeconomic background is one of the factors that accounts for poor 
school performance. Many learners are not doing well in terms of their academic performance 
and they are simply “progressed” to the next grade without having met the requirements of the 
previous grade. According to Reddy (2016) progression in South Africa’s policy states that a 
learner may not spend more than four years in any particular phase (e.g. Grades 1–3 Foundation 
Phase; Grades 4–6 Intermediate Phase, Grades 7–9 Senior Phase, and Grades 10–12 Further 
Education and Training Phase (FET)); thus, learners are advanced to the next grade even if they 
fail to meet the promotion requirements. The progression system and the curriculum remain 
challenges to teachers because the classroom has learners who still have to learn the previous 
year’s curriculum together with the current year’s work load. Research has found that grade 
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progression is linked to poor actual ability and learning, and the education system is failing many 
learners who may not be able to reach their potential, and run the risk of dropping out (Reddy, 
2016). 
I was further motivated by the fact that despite the many challenges teachers experience, 
teachers’ support in teaching learners with socioeconomic barriers to learning had major impact 
on learners’ academic performance. This support is embedded in the EWP6 (2001) in terms of 
which government provides the necessary support to all learners and especially those who 
require special levels of support. The EWP6 (2001) requires teachers to support learners with all 
types of barriers to learning to ensure that the outcomes envisaged by this policy are achieved in 
practice.  
From my personal experience of teaching around the Free State province, I have come to realise 
that IE should continue addressing socioeconomic needs of learners who are in Secondary 
Schools as well. Many learners find themselves in their FET level of education still having 
problems with reading and comprehension, and their socioeconomic background may have an 
effect on their performance. It is therefore, also important that the process on the policy of 
Screening, Identification, Assessment and Support (SIAS) of 2014 be implemented by teachers 
so that they address different needs of all learners, including those who are experiencing 
socioeconomic barriers to learning. Teachers should be able to support learners with 
socioeconomic barriers to learning when they: (i) gather information and identify learners at risk 
of learning breakdown and/or school dropout; and (ii) provide teacher-developed classroom-
based interventions to address the support needs of identified learners (DBE, 2014). 
1.6 RESEARCH QUESTIONS 
1.6.1 Main Research Question 
What challenges do teachers experience in supporting learners with socioeconomic barriers to 
learning? 
 Which socioeconomic barriers to learning do teachers experience in the classroom? 
 What role do teachers play in supporting learners with socioeconomic barriers to learning? 
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 What institutional barriers do teachers experience in providing support to learners 
experiencing socioeconomic barriers to learning? 
1.6.2 Objectives of the Study 
 To determine the socioeconomic barriers teachers experience when supporting learners in the 
classroom. 
 To explore the role teachers play in supporting learners with the socioeconomic barriers to 
learning. 
 To establish which institutional barriers teachers experience when supporting learners with 
socioeconomic barriers to learning. 
 To explore ways in which teachers are currently supporting learners with socioeconomic 
barriers to learning 
 To suggest ways in which the challenges can be addressed and appropriate support can be 
provided to learners with socioeconomic barriers to learning.

 
1.7 SIGNIFICANCE OF THE STUDY 
The study investigated the challenges teachers had in supporting learners experiencing 
socioeconomic barriers to learning. The study sought to add value in helping teachers to be more 
efficient in supporting and identifying the needs learners experienced during their learning. The 
findings will help teachers to better prepare themselves and maintain a supportive setting for 
their professional growth. The study challenges teachers to improve on their teaching strategies 
to accommodate all learners with their diverse needs, as well as improving their own 
professional learning. Furthermore, the research endeavoured to help teachers to be more 
independent and not rely only on the School Based Support Team (SBST) in attending to the 
needs of learners with SEN. SIAS policy (DoE, 2014) states that the teacher is the point of 
contact to screen, identify, assess and support the learner experiencing socioeconomic barriers to 
learning.  
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The aim of the study was to make teachers aware that they have an important role to play in 
changing the lives of learners with socioeconomic barriers to learning. Therefore, the 
involvement of all teachers helps with the implementation of IE and makes it more user-friendly. 
The study should help the DBE in training teachers so that they are able to support learners with 
socioeconomic barriers to learning. It is not only teachers in South Africa who need to be trained 
in this regard, but teachers across the world. For example, the American Association Colleges for 
Teacher Education & National Centre for Learning Disabilities (2011) was of the opinion that 
preparing teachers according to the categories of learners reinforced the idea that different 
groups of teachers were needed for different types of learners.  
1.8 THEORETICAL FRAMEWORK 
According to Dickson, Hussein and Agyem (2018), a theoretical framework is a guide for the 
research, and it offered the foundation for establishing its credibility. A theoretical framework is 
important in helping a researcher to make meaning of the inquiry in the whole process, so that all 
the aspects of the research form a correlated unit. The theoretical framework as explained by 
Dickson et al. (2018) aids a researcher in finding an appropriate research approach, analytical 
tools and procedures for their research inquiry. Grant and Osanloo (2014) referred to the 
theoretical framework as the foundation from which the knowledge for the study is constructed 
and as a support structure for the study. 
This study was underpinned by Bronfenbrenner’s (1979) ecological systems theory because it 
emphasised the individual’s development and the systems within the social context. 
Bronfenbrenner’s theory states that the development of the child takes place within the complex 
layers of the environment and each has an effect on the development of the child. The ecological 
environment, as Bronfenbrenner (1979) puts it, is a nested structure within which a child 
gradually develops, and this involves reciprocal relationships between the child and his 
environment. The ecological system theory is relevant to this study of teachers’ challenges in 
supporting learners with socioeconomic barriers to learning because it emphasises the 
interconnectedness of relationships between the child and the social systems. A learner is a part 
of the entire system and does not develop in isolation from the interaction and challenges that 
occur in other systems.  
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In Bronfenbrenner’s ecological systems theory, an individual develops through different, 
interrelated environmental systems. Ettekal and Mahoney (2017) referred to four interrelated 
environmental systems in Bronfenbrenner’s classic rendition of ecological systems theory as the 
micro-system, meso-system, exo-system, macro-system and the chrono-system which was later 
included. 
1.8.1 Micro-System 
According to Krishnan (2010), the micro-system is the inner most level, the one closest to the 
child. The child interacts directly with the members of their family, classroom teacher, the school 
and the people around who ensure that they develop to their potential. The interrelationships 
within the family members influence the early development of the child because the child is not 
developing in isolation, as the child is in constant direct contact with the system. At this level 
teachers are challenged with learners from different family backgrounds and from different 
communities who need to be supported to reach their potential. Some learners are born and are 
infected with the HIV/AIDS virus and they need support from the teachers at the school level. 
This is a challenge for teachers to step up and support learners individually according to their 
needs.  
1.8.2 Macro-System 
The macro-system pertains to the ideology and the institutionalised culture of the society in 
which the child lives and has a strong impact on the development of the child. All the systems in 
the ecological systems theory are embedded in the macro-system and are interrelated. The child 
is likely to meet with other systems that may negatively influence them and affect their potential 
development. This poses challenges to teachers at the school level where the teacher may be 
offering support to learners with family problems. Some of the learners come from broken 
homes, have absent parents or live in families with a history of substance abuse that may impact 
the learners’ ability to learn. 
1.8.3 Exo-System 
According to Landsberg et al. (2011), the exo-system refers to one or more environments in 
which the developing learner is not directly involved as an active participant but may influence 
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or be influenced by what happens within the exo-system. For example, the learner may not be 
directly involved in the work relationship of their parents but if a parent loses their job then the 
learner would be directly affected. Moreover, unemployment or the death of a member of the 
family affected with HIV/AIDS has a direct effect on the development of the learner. Teachers 
are again challenged in their inclusive environment to support learners from these families.  
1.8.4 Meso-System 
The meso-system, according to Landsberg et al (2011), refers to the relationship that develops 
and exists between two or more micro-systems at a given time in the individual’s life. The 
activities that happen in the family affect what happens at school and have an effect on the 
development of the learner. Ettekal and Mahoney (2017) explained the meso-system as the level 
which involves processes that occurred between the multiple micro-systems in which individuals 
are embedded. For example, the relationship between the family and school may influence 
relationship with the church (religion). As a result, teachers may experience challenges in 
dealing with learners of different religious faiths and practices who are interacting in one 
classroom: each faith has to be respected and accommodated. 
1.8.5 Chrono-System 
The chrono-system refers to the evolution of time and relates to the transitions a child 
experiences; e.g. changing from being a child into an adolescent; experiencing a death in the 
family; the birth of a new sibling; or moving from Senior Phase to FET. Each of these transitions 
presents challenges to teachers in supporting learners in the inclusive classroom.  
1.9 RESEARCH METHODOLOGY 
For the purpose of this study, I focused on the qualitative method. I used the qualitative method 
as a mode of inquiry to gain in-depth information on ways to address the phenomenon of 
teachers’ challenges in supporting learners with socioeconomic barriers to learning. One of the 
characteristics of the qualitative research method is to explore a problem and develop a detailed 
understanding of a phenomenon (Creswell, 2014). The qualitative method of research was 
appropriate for the research because I interacted with and observed participants in their real 
world as I collected data. The idea was further explained by Maree (2007) who stated that 
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qualitative research typically studies people or systems by interacting with and observing the 
participants in their natural environment and focusing on their meaning and interpretations.  
1.9.1 Research Design 
Research design, according to Maree (2010), is the plan of how to proceed in determining the 
nature of the relationship between the variables. In addition, Bertram and Christiansen (2014:40) 
referred to research design as a plan of how a researcher will systematically collect and analyse 
the data that is needed to answer the research question. 
A research design is important to help a researcher to reach a solution to a problem. A case study 
design was used to provide a better understanding of the problem which is teachers’ challenges 
in supporting learners with socioeconomic barriers to learning.  
I undertook a case study because the participants gave their understanding of the phenomenon on 
teachers’ challenges in supporting learners with socioeconomic barriers to learning. According 
Rhee (2004), a case study is a detailed examination of an event or series of related events which 
a researcher believes exhibits the operation of some identified general theoretical principles. 
Furthermore, Rhee (2004) explained a case study as an empirical enquiry that investigates a 
contemporary phenomenon within its real-life context and relies on multiple sources of evidence. 
The case study method helped me to interact with the participants and gather as much 
information from different sources within the context of the research. The case study was also 
relevant in understanding how participants related to and interacted with each other in a specific 
situation and how they made meaning of the phenomenon under study (Maree, 2007). Teachers 
as participants in this study shared their frustrations and challenges with regard to the 
phenomenon being studied. And also shared strategies they used to support learners with 
socioeconomic challenges. 
1.9.2 Location of the Study 
The study was conducted at a secondary school in the Free State Province, South Africa. I chose 
this school because I had direct interaction with the teachers and it was easy for me to gather 
firsthand information because of my professional relationship with the participants. 
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The setting of the research was remote and was in an economically underdeveloped area. Most 
learners in this area come from poor families where there is little income for the family to use 
even for basic needs. Their socioeconomic conditions impacted on their level of performance at 
school as many learners were often absent from school and missed out a lot on their learning and 
teaching. 
1.9.3 Sampling Techniques and Sample Size 
A sample, according to Arkava and Lane (1998), comprises elements of the population 
considered for actual inclusion in the study, or it can be a subset of measurements drawn from 
population in which a researcher is interested. For the purpose of this study, I purposely invited 
ten participants representing teachers in all grades at school, but only eight teachers took part 
because the other two teachers declined the invitation. These teachers were selected by means of 
purposive sampling to participate in the study, because they had the characteristics that were 
representative of the purposive population. 
1.9.4 Data Collection Methods 
Creswell (2001, p. 185) referred to data collection as steps that involved setting the boundaries 
for the study, collecting information through unstructured (or semi-structured) observations and 
interviews, as well as establishing the protocol for recording information. I used specific data 
collection methods that helped gather relevant information that addressed the aim of the study.  
1.9.4.1 Documents from the school 
Documents that contain information are kept at schools for use in various activities like 
assessment of learners and the adaptation of tasks learners may be experiencing difficulties with. 
Primary source documents, according to MacMillan and Schumacher (2001, p. 42), are records 
of past events that were written or printed, whether as anecdotal notes, diaries, letters, maps, 
journals, newspapers or office minutes. On the other hand, Creswell (2003, p. 188) stated that 
there is an important distinction between a private and public document. Given the objectives of 
this study, I used documents like class attendance registers for learners, minutes and agendas of 
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meetings of the School Management Team (SMT) and the SBST as well as documents on 
assessment of learners’ class activity books.  
1.9.4.2 Focus group interviews  
A focus group interview is an interview in which there are several participants in addition to the 
facilitator where the emphasis is on questions on a concisely defined topic and interaction within 
the group for the joint construction of meaning (Bryman, 2001, p. 337). 
Focus group interviews were also described by De Vos et al. (2005:299) as powerful means of 
exposing reality and investigating complex behaviour and motivation. The interaction among 
participants often consisted of their efforts of understanding each other, as they conveyed a 
willingness to listen without being defensive, which is uniquely beneficial in emotionally 
charged environment (Morgan & Krueger, 1998). Focus group interview allowed an open 
conversation between the interviewer and the interviewees. It also offered me the opportunity to 
clarify questions and answers in order to ensure accurate responses.  
1.9.5 Data Analysis 
Data analysis is a process of making sense and putting together all the data collected during the 
research study. White (2005, p. 168) explained qualitative data analysis as primarily an inductive 
process of organising the data into categories, and then identify patterns (relationships) among 
the categories. Qualitative analysis is a systematic process of selecting, categorising, comparing, 
synthesising and interpreting to provide explanations of the single phenomenon of interest. The 
data analysis is an ongoing process as data emerges. I compared all the data until I reached a 
saturation point where nothing further could be gleaned from it. As information was received 
from participants, it was broken into smaller meaningful units and put into categories or themes. 
Data was finally summarised into an integrated whole.  
1.10 ETHICAL CONSIDERATIONS 
As a researcher undertaking a qualitative study, I had the moral obligation to protect the interests 
of participants. I assured participants that their identity and privacy was protected all the time. 
Permission was sought from the local education district, the principal of the school and the 
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participants in embarking on the research. Ethical considerations according to Neuman (2006) 
can be resolved through the protection of the participants’ confidentiality and abstaining from 
deception or involvement with deviants. I abided by ethical principles identified by Lincoln and 
Guba (2000), namely, informed consent, indication to participants of the voluntary nature of their 
participation, assurance of safety in participation as well as assurance of privacy, confidentiality, 
anonymity, and the principle of trust. This research was conducted ethically for the following 
reasons: 
 I endeavoured to refrain from falsification or fabrication of data. 
 I endeavoured to be objective in reviewing literature and obtaining data. 
 I endeavoured to describe methodologies utilised to obtain data in this research. 
1.10.1 Ethical Principles to be Followed: Privacy, Anonymity and Confidentiality 
According to Burns (2000), both the researcher and the participants must have a clear 
understanding regarding the confidentiality of the results and findings of the study. All 
participants’ information and responses shared during the study were kept private and the results 
were presented in an anonymous manner in order to protect the identities of the participants. All 
recordings were to be destroyed as soon as the study had been completed. 
I briefly explained what the research was about and emphasised to participants that they could 
withdraw from the study at any time they felt they wanted to. Participants gave their verbal 
consent to take part in the study. I thus ascertained their availability and willingness to 
participate.  
1.10.2 Protection from Harm 
It is the duty and responsibility of a researcher to ensure that participants were not exposed to 
any harmful situation, participants were all the times protected. I ensured that participants were 
not exposed to any undue physical or psychological harm (Leedy & Ormrod, 2001). During the 
study, I strove to be objective, respectful, not falsify information, and, if after the interview the 
participants required debriefing, I made such information available. 
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1.10.2 Trustworthiness  
According to Maree (2010), trustworthiness refers to the way in which an inquirer is able to 
persuade the audience that the findings in the study are worth paying attention to and that the 
research is of high quality. The principle of confirmability was used to determine whether the 
findings were accurate from the standpoint of the researcher, the participants, or the reader of the 
account (Creswell & Miller, 2000). This, however, implies that a researcher must conduct the 
research in an ethical manner to make findings trustworthy. Therefore trustworthiness, according 
to Gay, Mills and Airasian (2011), refers to the way in which a researcher is able to persuade the 
audience that the findings in the study were worth paying attention to and that the research was 
of high quality. 
In qualitative research, credibility is defined as the confidence that can be placed in the truth of 
the research findings; it further establishes whether the research findings are plausible, based on 
the participants’ original data, and are a correct interpretation of the participants’ personal views 
(Korstjens & Moser, 2018). As the researcher, I listened to the participants and observed them in 
their natural environment. Korstjens and Moser (2018) further explained dependability as 
stability of findings over time, participants’ evaluation of findings, interpretation and 
recommendations of the study supported by data received from participants. 
Confirmability, according to Morrow (2005), is based on the acknowledgement that research is 
never objective, and that it addresses core issues that the findings of the research fairly represent 
the situation being researched rather than the beliefs, pet theories, or biases of the researcher. 
In qualitative research, validity refers to research that is plausible, credible, trustworthy and 
defensible, according to Johnson and Christensen (2011). Golafshani (2003) emphasised that 
validity determines whether the research truly measures that which it was intended to measure or 
how truthful the research results are. Lincoln and Guba (2000) proposed four alternative 
constructs that more accurately reflect the assumptions of the qualitative paradigm: 
 Credibility is an alternative to internal validity, with the goal of demonstrating that the 
inquiry was conducted in such a manner that ensured the phenomenon was accurately 
identified and described.  
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 Transferability is an alternative to external validity or generalisability, where the burden of 
demonstrating the applicability of one set of findings to another context rests more with 
future investigators who would make the transfer to a new set of circumstances, than with the 
original investigator.  
 Triangulating multiple sources of data can be used to corroborate, elaborate on or illustrate 
the research in question.  
 Dependability is an alternative to reliability, whereby I attempted to account for the changing 
conditions in the phenomenon, as well as changes in the design, by increasingly refining my 
understanding of the phenomenon.  
I tried to present the data in the way that accommodated the readers’ point of view and made the 
study more trustworthy. According to Billups (2014), trustworthiness includes the elements of 
outreach, engagement and collaboration and the practice of working closely with participants, 
colleagues and fellow researchers which add depth to the study. This helped me to provide a 
holistic representation of the phenomenon because of the close relationship I had built over time 
with the participants through observing and interacting with them. 
Authenticity, according to Billups (2014), focuses on the contextual purpose of the research; it 
also helps to identify the intended value of the research. The research should be conducted in 
such a way that it benefits the participants and that the evidence presented gives meaning to the 
findings. Thus, I used the following strategies to check if the findings were accurate. 
 I triangulated the data from different sources and used it to build and justify coherent themes. 
 I used member checking to determine the accuracy of the qualitative finding through 
returning the final report, specific description or themes to participants to determine their 
accuracy (Creswell, 2001). 
1.11 DEFINITION OF TERMS  
1.11.1 Inclusive Education 
Ainscow and Miles (2008) regarded IE as: 
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 The process of increasing the participation of student in, and reducing their exclusion from, 
the curricula, cultures and communities of local schools; 
 Restructuring the cultures, policies and practices in schools so that they respond to the 
diversity of students in their locality; and 
 The presence and participation and achievement of all students vulnerable to exclusionary 
pressures, not only those with impairments or those who are categorised as having SEN. 
1.11.2 Learner Support 
Support includes all activities in a school which increase its capacity to respond to diversity. 
Providing support to individuals is only one way of making learning contexts and lessons 
accessible to all learners (DBE, 2014). Learner support is defined by DoE (2005, p. 22) as all the 
activities which enhance the capacity of the school to cater for diversity and ensure effective 
learning and reaching for all learners. Furthermore DoE (2001) defined learner support as any 
form of help, assistance and guidance given to learners who experience barriers to learning to 
enable them to overcome these barriers. 
1.11.3 Socioeconomic Barriers 
Socioeconomic barriers are explained in the SIAS document (DBE 2014) as a lack of access to 
basic services, poverty and under-development. Physical, emotional and sexual abuse, political 
violence, HIV/AIDS, language and communication are some factors that place learners at risk.  
1.11.4 Teachers’ Challenges 
Teachers’ challenges were explained by Daniyan (2015) as factors that inhibit or obstruct 
successful teaching and learning processes; i.e., those factors that hinder teachers from achieving 
their set aims and objectives in the classroom. 
1.12 RESEARCH LAYOUT 
Chapter 1: This chapter provided a general overview of the study, including an introduction and 
rationale of the study. 
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Chapter 2: Literature Study: This chapter provides a literature exploration with regards to 
teachers’ challenges in supporting learners experiencing socioeconomic barriers to learning, the 
theoretical framework of Bronfenbrenner ecological system theory, historical overview on 
development of education in the country, challenges that teachers experienced in their inclusive 
classroom, and international view of IE. 
Chapter 3: Research Methodology: In this chapter, I focus on the qualitative investigation of 
the challenges teachers experience in supporting learners with socioeconomic barriers to learning 
in an inclusive classroom. The research process is described in depth, including the research 
design and methodology followed in the study. 
Chapter 4: Data Analysis and Interpretation: This chapter presents the findings, themes, 
analysis and interpretation of data collected from the investigation. 
Chapter 5: Findings, Conclusions and Recommendations: In this chapter I provide a 
summary of the results of the study and present conclusions drawn from the study. Limitations of 
the research are identified and recommendations are offered to address the challenges that 
teachers experience in supporting learners with socioeconomic barriers to learning in an 
inclusive classroom. 
1.13 CHAPTER SUMMARY  
Chapter 1 of this study lays down the foundation for the entire study by providing a background 
for the study. In the next chapter, I present the relevant literature reviewed in this study. This will 
provide a foundation for understanding teachers’ approaches to supporting learners with 




LITERATURE REVIEW AND THEORETICAL FRAMEWORK 
2.1 INTRODUCTION 
According to Conway (2017, p. 12), a “literature review is a central component of the thesis as it 
aims to assist in conceptualising the research through a discussion of the existing literature 
related to the research topic”. On the other hand, a literature review, as defined by Levy and Ellis 
(2006), is the use of ideas in the literature to justify the particular approach to the topic. Henning, 
Van Rensburg and Smit (2004) defined a literature review as the foundation from which the 
researcher is able to discuss the research findings and places the research within the context of 
the existing literature body of work.  
In this chapter, the literature reviews other studies on the socioeconomic barriers to learning; i.e. 
what the term “socioeconomic barriers” means; international experience; factors contributing to 
socioeconomic barriers, and strategies to resolve problems relating to the socioeconomic barriers 
to learning.  
This chapter also provides the theoretical framework that underpins this study for the research 
topic, namely, Bronfenbrenner’s ecological systems theory which addresses the multilayered 
interactions between the learner and the society in which the learner is continuously developing. 
2.2 SOCIOECONOMIC BARRIERS TO LEARNING 
Socioeconomic barriers to learning are explained as lack of access to basic services, poverty and 
under-development (DBE, 2014). Mahlo (2011) referred to socioeconomic barriers to learning as 
barriers that prevail due to a combination of economic and social factors that have a negative 
effect on education of learners. Similarly, Nel (2014) explained socioeconomic barriers to 
learning as factors in the community which are beyond the child’s power to control and will 
consequently affect the normal learning of children. Nel (2014) also stated that socioeconomic 
barriers are any factors that may cause a breakdown in learning.  
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2.3 INTERNATIONAL PERSPECTIVES ON SOCIOECONOMIC BARRIERS TO 
LEARNING  
Socioeconomic barriers to learning are one of the most prevalent issues faced all around the 
world. According to UNESCO (2006), more than 25% of children below five years of age in 
sub-Saharan Africa are underweight due to poor diet and malnutrition which subsequently makes 
them more vulnerable to diseases and less able to concentrate in school.  
The World Declaration on Education for All (UNESCO, 1990) focused on socioeconomic issues 
which included socioeconomic barriers that prevent learning from taking place. Socioeconomic 
barriers to learning, according to UNESCO (1990), include poverty, rapid population growth, 
war and violence faced particularly in developing countries. The conference’s aim was to find 
ways to eradicate socioeconomic barriers to learning. The World Declaration for Education for 
All gave birth to the framework for the realisation of children’s rights to inclusive education 
(UNICEF, 2007). The international community has proposed various strategies on how to 
eliminate socioeconomic barriers; however, challenges are always present, and policy 
implementation is still a major problem in ensuring that learners experiencing socioeconomic 
barriers are supported particularly in schools by their teachers (World Health Organisation, 
2016). 
2.3.1 Socioeconomic Barriers to Learning in America 
Socioeconomic barriers to learning are a worldwide phenomenon. In the American context, they 
are defined as barriers that can be physical, technological, systemic, financial or attitudinal 
(Ontario Human Rights Commission, 2014). Socioeconomic barriers can prevent a learner from 
fully participating and succeeding in school (White, 2009). In America, individuals who face 
socioeconomic barriers to learning are mainly African-American and they experience 
socioeconomic barriers such as poverty, lack of access to health care, lack of adequate food and 
clothing, and lack of funds to participate in school excursions and extra mural activities (White, 
2009). This was also shown in the research concluded by Banerjee (2016) that socioeconomic 
barriers put children in an underprivileged position. It was also stated by Mincu (2013) that 
teachers play an important role in making a difference for lower achieving students who often 
come from poor and deprived backgrounds.  
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2.3.2 Socioeconomic Barriers to Learning in Uganda 
In Uganda, the family’s economic background plays a vital role in determining the learner’s 
educational outcomes. Research has proven that learners from poor families are more likely to 
drop out of school; for example, the Commission for Gender Equality (2010) reported that 
socioeconomic factors such as teenage pregnancy and poverty cause learners to drop out of 
school.  
Uganda has a programme called Uwezo of Twaweza of East Africa that assures overall quality 
and management support, training and data process (Uwezo, 2016). Therefore, the report by 
Uwezo (2016) highlighted the plight of children from poor families and rural settings as they 
continuously underperform relative to their peers in wealthier urban schools.  
The Uwezo (2016) report stated that 7 out of 10 Ugandan primary school children drop out of 
school because of socioeconomic barriers such as poverty, unemployment and lack of access to 
health-related services. The learning outcomes of the poor and marginalised learners in Uganda 
are severely compromised by the educational crisis experienced in the country. 
According to the Adolescent Health Policy Guidelines and Service Standards (Ministry of Health 
(Uganda), 2012:7), an “adolescent is defined as a person aged 10-19 years”. Uganda has a huge 
population of adolescent people under the age of 15; and they are faced with many health issues 
such as unwanted pregnancies, unsafe abortions, STIs such as HIV/AIDS, substance abuse and 
sexual abuse. As a result, many adolescents drop out of school (Ministry of Health (Uganda), 
2012).  
Uganda, like many other developing countries, is facing the problem of teenage pregnancy, 
which in itself creates further challenges for teachers in supporting pregnant learners at school 
level. The National Adolescent Health Policy (Ministry of Health (Uganda), 2011) states that 
pregnant teenagers should be readmitted to school after they have delivered but Ugandan 
Education Policy is silent on this issue (Rutaremwa, 2011). Moreover, the school system does 
not offer social support to pregnant teenagers but turns them away. It has, however, been proven 
by Ochen, Che Chi and Lawoko (2019) that lack of community support and poverty are some of 
the contributing determinants of teenage pregnancy.  
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Manzi, Ogwang, Akankwatsa, Wokali, Obba, Bumba, Nekaka and Gavamukulya (2018) are of 
the opinion that most of these girls lack the basic knowledge about the concept of teenage 
pregnancy. Another factor that is related to teenage pregnancy, according to Manzi et al. (2018), 
is poverty, because parents are unable to provide for the basic needs of their children and this 
leaves them vulnerable to sexual exploitation. 
A study conducted in Uganda on teenage pregnancy showed that more than 50% of teachers 
were in support of either expulsion or suspension of pregnant teenagers and or they did not 
support the readmission of pregnant girls to school (Rutaremwa, 2011). This may be due to the 
challenges teachers are experiencing in the classroom with regard to teenage pregnancy. This 
research is supported by Birungi, Undie, MacKenzie, Katahoire, Obare and Machawira (2015) 
who reported on the views of about 300 teachers concerning what happens when a girl became 
pregnant: 27.8% stated suspension, 25.6% indicated expulsion, 5.7% reported continuation, and 
the remaining 14.4% did not know what happens. DONEThis report confirms that teenage 
pregnancy is a barrier to learning. 
2.3.3 Socioeconomic Barriers to Learning in Kenya  
Socioeconomic barriers to learning are proven to have a negative outcome on the performance 
and development of learners. Muchunku (2014) emphasise that “socioeconomic factors that 
negatively affect student’s performance include among others poverty, educational background, 
occupational categories and income level of parents, indiscipline, pregnancy, school type and 
harmful cultural practices” (p. 13).  
In Kenya, most parents have failed in their obligations because of the high level of poverty 
(Muchunku, 2014). This, however, emphasises the socioeconomic barriers learners are faced 
with and shows that they are unable to develop further because of the poverty they are 
experiencing. The Kenyan government has stressed the importance of education and training, 
and it believes that education is a vital element in combating poverty (Institute of Economic 
Affairs, 2017).  
According to Birungi et al. (2015), the National School Health Policy (NSHP) in Kenya states 
that pregnant girls should be supported at school and be allowed to continue with their schooling, 
23 
but this has not been implemented. One may attribute this to the challenges teachers are 
experiencing in their classrooms with pregnant learners. Most of the schools in Kenya are not 
willing to allow or promote the implementation of the nursing facilities for teenage mothers as 
set out in the NSHP (Birungi et al., 2015). Thus, pregnant teenagers in Kenya are not supported 
even though the education system in this country makes provision for such support. 
2.4 SOCIOECONOMIC BARRIERS TO LEARNING IN THE SOUTH AFRICAN 
CONTEXT 
Socioeconomic barriers to learning are explained in 2.2, and they are proven to have an effect on 
the educational performance of learners. These also pose challenges to teachers as teachers have 
to support learners with different socioeconomic barriers to learning in a diverse inclusive 
classroom. The Guidelines for Inclusive Teaching and Learning (DBE, 2010) refer to 
socioeconomic barriers as a problem that emanates from socioeconomic factors, such as 
unemployment, poverty, and violence in the community, to mention but a few. Therefore, 
learners’ socioeconomic background has an effect on their educational development which 
consequently also affects teachers when they have to provide support to learners with 
socioeconomic barriers to learning. 
2.4.1 HIV/AIDS 
According to Landsberg, Kruger and Swart (2011) AIDS is caused by infections with HIV which 
increasingly destroys certain types of blood cells whose function is to protect the body against 
infection. Over a period of five to ten years, immunity progressively deteriorates until the person 
becomes immune deficient (unable to fight infections). Many children with HIV/AIDS are from 
poor family backgrounds: Landsberg et al. (2011) emphasised that more than 60% of children 
live in poverty and that AIDS deepens poverty. Conway (2015) stated that children who are 
affected and or are infected with HIV/AIDS often face bereavement and poverty, and the school 
needs to take the responsibility of supporting and caring for them.  
A study conducted by Andersen, Nyamukapa, Gregson, Putfall, Mandanhire, Mutsikiwa, Gawa, 
Skovdal and Campbell (2014) revealed that children who are affected by HIV lack basic needs 
such as food, shelter and medical facilities. This leaves learners vulnerable to more social 
24 
challenges in the community. Some learners are forced to go out and seek informal employment 
such as becoming street vendors, others engage in prostitution in exchange for food and 
essentials such as sanitary towels and toiletries, and still others resort to crime such as robbery. 
When learners engage in such activities, they do not have time to attend school, resulting in their 
falling behind at school due to missing lessons (Conway, 2015). Andersen et al. (2014) revealed 
that lack of learning materials that a learner has to supply and a lack of food impacts on 
participation in school. 
Children from child-headed families have had to take on the responsibility of caring for their 
siblings after the death of their parents because of HIV/AIDS. Research conducted by Landsberg 
et al. (2011) has shown that the death of parent(s) impacts the lives of children and their 
education. Furthermore, children as young as 14 and 15 years often act as heads of households, 
and they try to provide for the basic needs of siblings without any income (Landsberg et al., 
2011). Due to financial circumstances, these children often end up participating in prostitution 
with older men in exchange for money. These sexual encounters are often unprotected leaving 
them vulnerable to contracting sexually transmitted diseases themselves and this creates a 
vicious cycle of HIV infections and vulnerable children. For Landsberg et al. (2011), the risk of 
HIV infections among learners is predominantly through unprotected engagement in 
heterosexual contact (UNICEF 2008).  
2.4.2 Poverty and Unemployment 
Poverty, lack of educational resources and violence were ranked amongst the highest 
socioeconomic barriers to learning experienced on a global spectrum (UNESCO, 2008). Poverty 
is a global crisis which is common in developing countries, particularly in the rural areas. 
Poverty results in poor circumstances at home which essentially affects learning and affects 
children’s wellbeing. Poverty often results from unemployment, low income and child-headed 
households and leads to poor nutrition. It is the leading cause of children lacking the ability to 
learn which often results in their dropping out of school (UNESCO, 2006).  
Orazem, Glewwe and Patrinos (2007) stated that poverty is the state of complete lack of material 
possessions to meet one’s basic needs which may result from economic, political or social 
exclusion. Greever (2014) further suggested that people in poverty are denied their basic human 
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rights and that the role of educational institutions is to raise awareness and free people from this 
violation. 
Children all over the world are experiencing and suffering the effects of poverty. It is generally 
unheard of that children from first world countries suffer as a result of poverty. However, British 
Colombian families in Canada are struggling economically as learners are dealing with the 
negative effects of poverty at home and at school (White, Hill, MacRae, & Young. 2010).  
Poverty remains a challenge to many teachers around the globe as they try to accommodate all 
learners with their diverse needs in one class. That may translate into learners having poor 
academic performance and leaving teachers with more challenges. It has been proven that 
poverty has negative effects on the educational development of learners and some learners from 
poor financial backgrounds tend to have behavioural problems. Greever (2014, p. 3) explained 
that low educational performance in school due to poverty “has been linked as an indicator to 
crime and violence among the adolescents”. 
According to Izard (2016), a lack of access to basic services and needs such as food, clothes, 
shelter and health services affects learners in a negative manner in their learning environment. 
Learners who come from poor family backgrounds are subject to increased emotional stress 
which may adversely affect their learning and development. Izard (2016) stressed that poverty 
influences learners’ emotions and behaviours just as much it affects their cognitive ability. 
Poverty as related to learners can be traumatic, hidden and invisible and can cause depression 
and anxiety (Izard, 2016). Child poverty as stated by White (2014) means not being able to 
concentrate due to hunger or lack of sleep or not having warm clothes when the weather turns 
cold. Or it means being teased for not having things or being treated differently. Learner poverty 
means coming to school worried or anxious, making it harder to learn and concentrate (White, 
2014). 
As stipulated by Lebona (2013), poverty is the state of being poor having no money to satisfy 
basic needs such as shelter, food or clothing. Many learners come from poor family backgrounds 
and their basic human needs are not taken care of either by their families or by their caregivers. 
They sometimes come to school without having eaten a decent meal and with torn clothes or 
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without shoes. Lebona (2013) further refers to poverty as the condition of having little or lacking 
a certain amount of material possessions or money to meet ones basic needs. 
Basic needs are universal human needs and Maslow emphasises the importance of satisfying the 
basic needs so that learners are able to progress to the next level. Srivastav, Spencer, Thrasher, 
Strompolis, Crouch and Davis (2020) explained that it is hard for one to focus on anything when 
hungry. This poses a challenge to teachers in that they cannot teach learners whose fundamental 
human need for food is not being satisfied.  
 
Figure 2.1: Abraham Maslow hierarchy of needs (Chapman, 2001) 
The figure above illustrates how the Maslow’s hierarchy of needs affects progress to the next 
level if basic universal human needs are not satisfied. Poverty in the form of hunger affects the 
development as well as the progress of learners with their studies. 
27 
It remains a challenge for teachers on how to deal with poverty in the classroom and how to 
support learners with socioeconomic barriers in the inclusive environment. Research conducted 
by Munje and Mncube (2018) showed that the poverty conditions of parents have an impact on 
learners, because some learners sit in class worrying about their home conditions rather than 
focusing on learning which has serious implications for teaching and learning.  
In the exo-system which is the outermost level of the ecological system, learners are affected by 
the unemployment of the family but the learner has no control over the situation (Ettekal & 
Mahoney, 2017). This means that the learner plays no active role in the exo-system but is 
affected when there is no one in the family who is able to provide for their needs. White (2014) 
stated that many teachers in the townships reported high levels of non-attendance of senior 
learners and low participation in school activities as many of these learners are absent because 
they are in paid employment; this then leaves teachers who have not completed the work for the 
term to be behind work schedule. White (2014) further referred to learners in paid employment 
as facing challenges in maintaining a balance between their school and employment. 
According to research conducted by Puukka, Dubarle, McKiernan, Reddy and Wade (2012), the 
Free State is one of the provinces with the highest proportion of poverty in the country where 
many families are headed by women. Households headed by women appear to be poorer than 
households headed by their male counterparts. The poor provinces include Kwazulu-Natal, 
Mpumalanga, Eastern Cape and the Free State (Puukka et al., 2012). 
2.4.3 Child Abuse and Domestic Violence 
The World Health Organisation (WHO, 2020)  classified violence against learners as follows:  
 Child maltreatment (including violent punishment) involves physical, sexual and 
psychological/emotional violence and neglect of children by parents, caregivers or legal 
guardians as well as authority figures (teachers) either at home, school or in orphanages. 
 Bullying (including cyber-bullying) is unwanted aggressive behaviour by another child or 
group of children who are neither siblings nor in a romantic relationship with the victim, it 
involves repeated physical, psychological or social harm and often takes place in school 
settings or online. 
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 Sexual violence includes non-consensual completed or attempted sexual contact; non-
consensual acts of a sexual nature not involving contact (such as voyeurism or sexual 
harassment). 
 Emotional or psychological violence and witnessing violence, includes restricting a child’s 
movements, denigration, ridicule, threats and intimidation, discrimination, rejection and other 
non-physical forms of hostile treatment. Witnessing violence can involve forcing a child to 
observe an act of violence, or the incidental witnessing of violence between two or more 
other persons. 
 Corporal punishment is any punishment in which physical force is used and intended to cause 
pain or discomfort, however light. Most corporal punishment involves hitting (smacking, 
slapping and spanking) children with the hand or with an implement (whip, stick, belt or 
shoe) it can also involve kicking, shaking, scratching, pinching or burning children. 
When these acts of violence are specifically directed against girls or boys because of their 
biological sex, sexual orientation or gender identity, this constitutes gender-based violence 
(WHO, 2016). Violence contributes to socioeconomic barriers to learning since acts of violence 
on a child may be highly detrimental to learning since it can psychologically, mentally or 
emotionally disturb a child which may lead to lack of concentration, depression, stress, social 
isolation or lead to learners becoming violent themselves (UNCRC, 2006). 
2.4.4 Violence at School Level 
School violence has become a common occurrence in the country as incidents of violence 
continue to plague schools when it is supposed to be a safe environment for learning and 
teaching (Leoschut, 2013). Burton and Leoschut (2013) report that violence at school level is not 
only limited to incidents between learners, but also includes acts of violence perpetrated against 
and by teachers. More than a quarter of principals claimed to have received reports of verbal 
violence, and more than a tenth received reports of physical violence in which the educators were 
the aggressors. Educators were also often victims of verbal violence (52.1%), physical violence 
(12.4%) and sexual violence (3.3%) perpetrated by learners.  
Violence on learners impacts negatively on their academic performance because when they study 
in a violent environment, their academic achievement is lower and their mental and physical 
29 
wellbeing is at risk (UNICEF, 2012). Equally important, Burton and Leoschut (2013) added that 
the negative impact of school violence on the victims contributes to the drop-out rate, which, in 
turn, may be a result of their decreased educational performance and they show symptoms of 
fatigue and depression which may have long lasting psycho-social effects. On the other hand, 
teachers feared for their safety at school, and this may impact negatively on teachers’ quality of 
teaching (Burton & Leoschut, 2013). Furthermore, SACE (2011) emphasised that teachers are 
torn between performing their duties as educators and performing other roles such as identifying 
learners with socioeconomic barriers, finding support strategies for those learners and ensuring 
the holistic wellbeing of the learner.  
According to Burton and Leoschut (2013), the South African schools experienced serious acts of 
violence of learners fighting other learners and learners fighting teachers. Contrary to the 
perception that school violence is from learner to learner, teachers too are often guilty of learner 
violence. For example, one teacher applied corporal punishment to the learner as a result of 
which the learner was paralysed for life (Mgijima, 2014). These acts of violence have been 
highlighted all over the media.  
Davids and Waghid (2016) stated that school violence has paralysed the many efforts undertaken 
by the education department in the fight against the scourge of this conduct. As a result, teachers 
have to stop fights and conduct random searches to find and confiscate drugs and weapons. They 
also at times have to involve parents and police, which then affects contact time and teachers end 
up not teaching but doing jobs that they are not trained to do (Davids & Waghid, 2016; Ncontsa 
& Shumba, 2013). To illustrate the level of violence at schools, SACE (2011) reported on 
learners fighting and stabbing other learners at school. According to Burton and Leoschut 
(2013), teachers find themselves in an unfortunate situation where they are unable to ensure that 
learners receive the necessary education for their development, because they feel they are not 
sufficiently trained to deal with such situations.  
One such example is that of, a 14-year-old boy who was suspected of stabbing to death an 18-
year-old learner at the Forest High School, south of Johannesburg. The victim’s throat had been 
slit and he had several stab wounds on his body. It is alleged that he ran a loan scheme. He 
allegedly lent money to the suspect and when he wanted it back, he was stabbed. The accused, 
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facing charges of murder, was released into the custody of his mother. Violent incidents like 
these have a negative effect on the learning and teaching of learners as has already been 
discussed. School-based violence often arises as a result of socioeconomic circumstances 
(Ncontsa & Shumba, 2013). 
Violence at school level has caused the environment not to be conducive to learning and teaching 
and as a result learners are absent from school which affect their performance. The situation, 
however, requires of teachers to be trained and capacitated to effectively deal with violence and 
undisciplined learners (Netshitangani, 2014). Another challenge is that learners become 
uncontrollable and difficult to manage, meaning that teaching and learning time is wasted on 
conflict resolution and disciplinary meetings. Netshitangani (2014) further stated that school 
violence is a challenge because there is high level of absenteeism and dropout and learners do 
not do or submit their homework. Bullying is also a challenge that affects victims in a negative 
way and some learners drop out because of further victimisation and fear of the perpetrators 
(Brown, 2014). 
In South African schools, violence has become a common occurrence, and certain learners 
subject their teachers, especially female teachers, to verbal abuse and profanity (Davids & 
Waghid, 2016). Brown (2014) stated that it has become common that, from time to time, the 
media report about fatal incidents at schools, and learners are dying more often at the hands of 
other learners. Incidents of stabbing are reported on a regular basis, and some of the perpetrators 
are very young. According to Brown (2014), violence is not only confined to physical attacks but 
bullying has become synonymous with violence at school, and some learners have committed 
suicide because of bullying. This is illustrated by Brown (2014) referring to the story of a “13-
year-old boy who hanged himself with a scarf because for two years he had been bullied, 
taunted, spat at, pushed down the bus stairs and had his earrings torn out” (p. 35).  
Davids and Waghid (2016) explain that typical violent, disruptive and problematic behaviour by 
learners always involve theft, smoking, carrying dangerous weapons, bullying, vandalism and 
assault. School violence exposes learners to violent behaviours such as gang violence, assault 
with weapons, sexual abuse, corporal punishment, and these incidences of violence have the 
potential to keep learners out of school (United Nations, 2016).  
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2.4.5 Substance Abuse 
McLellan (2017) referred to substance abuse as the use of alcohol, illegal drugs and or prescribed 
medication in ways that are dangerous to our lives as well as others. He also explained that 
substance abuse particularly with learners, deteriorates the quality of their health as well as 
affecting their educational performance. Again he emphasised that substance abuse especially 
misuse of alcohol has an effect on learners’ drug-related violence and medication overdoses. 
Research conducted by Moreira, Vovio and De Micheli (2015) revealed that learners as young as 
12 years of age were alcohol dependent and that they started consuming alcohol at an early age 
of life. Similarly the use of alcohol and tobacco is rapidly increasing around the world (Tran, 
Moir, Latkin, Hall, Nguyen, Ha, Nguyen, Ho & Ho, 2019). The misuse of substances such as 
alcohol may have negative effect on the health and general performance of learners and may also 
lead to learners behaving violently at school. Furthermore the intravenous use of drugs as well as 
the sharing of syringe has the potential to exacerbate the spread of HIV and hepatitis, as well as 
impacting on the individual and the society (Fox, Oliver & Ellis, 2013). 
2.4.6 Child-Headed Households 
According to Mturi (2012), a child-headed household is defined as one that is “under the care 
and supervision of a person under the age of 18 years old” (p. 506). Such households are not 
something new in Africa, but traditionally there were safety nets that prevented them from being 
formed or they were dissolved as soon as they were created. Mavise (2011) defines it as “A 
household in which children and young people under the age of 18 look after themselves and / or 
others and assume overall responsibilities of decision-making, provision of basic, material, social 
and psychological needs of the members” (p. 323). In the same way, Le Roux-Kemp (2013, p. 1) 
refers to a child-headed household as a living situation/arrangement where a child has taken 
charge of a household in terms of decision-making responsibilities as well as the responsibility to 
provide for the physical, social and emotional needs of others living with that particular child, in 
that household, and regardless of familial relationship.  
Research conducted by Gubwe, Gubwe and Mago (2015) showed the impact of the child-headed 
household on the child as well as on the education system. The educational problems 
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encountered by learners ranged from having no fees for the school, being laughed at by other 
learners and being beaten by teachers for homework not done. Furthermore, child-headed 
families pose challenges to teachers as they have to provide support to these learners in the 
inclusive environment (Gubwe et al., 2015).  
Some of the problems experienced by child-headed-families include: poverty, 
discrimination, stunting and hunger, pressure to work, early marriage, difficulties 
accessing education, poor housing, exploitation, psychological problems, lack of 
adequate medical care, lack of supervision and care, disruption of normal childhood and 
adolescence, loss of financial support, lack of parental guidance, harassment, 
vulnerability to physical and sexual abuse, and poor health status. (Pretorius, 2012, p. 18) 
2.4.7 Teenage Pregnancy 
Ramulumo and Pitsoe (2013) stated that teenage pregnancy is a global social problem which 
challenges both developed and developing countries. According to Rutaremwa (2013), teenage 
mothers are unlikely to finish their secondary schooling and teenagers from a poor family 
background are more likely to become pregnant than teenagers from wealthier backgrounds. 
Teenage mothers tend to drop out of school, or the school may deny pregnant teenagers or 
parenting teenagers access to education, thus forcing them to drop out (Ramulumo & Pitsoe 
2013). This may further expose them to sexually transmitted diseases because of their 
engagement in unprotected sexual activities often with older partners.  
For the purpose of this study, teenage pregnancy implies a learner who is between the ages of 13-
19 years old and becomes a parent. Parenting at an early stage of life has socioeconomic effects 
on the young parent as they can seldom afford to bring up the child when it is born. Kassa, 
Arowojolu, Odukogbe and Yalew (2018) explained that teenage pregnancy is a concern to public 
health, because it is associated with maternal and child morbidity and thus affects the 
socioeconomic growth of the country. According to Hogin (2012), early teen pregnancy results 
in severe damage to their sexual and internal organs, leading to health problems. According to 
Manzi et al. (2018) “ teenage pregnancy can have detrimental socioeconomic and psychological 
outcomes for the teen mother, her child and the young siblings; for it is associated with medical 
complications, sexually transmitted infections and family planning challenges” (p. 1).  
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Teenage pregnancy in South African schools is a course for concern as it poses challenges to the 
school management body. It was emphasised by Ramulumo and Pitsoe (2013) that teenage 
pregnancy in South Africa is not a pleasant situation and that the effects of teenage pregnancy 
have far reaching implications. Teenage pregnancy is still a cause for concern, despite the fact 
that learners receive education in Life Orientation and sexual behaviours on HIV/AIDS (Mouton, 
Louw & Strydom, 2013). 
The school management team may be in breach of the rights of learners if pregnant learners are 
suspended or if they are taken out of school. The rights of pregnant learners are protected by the 
Constitution of the Republic of South Africa (1996). Article 9(3) states that, the state may not 
unfairly discriminate, whether directly or indirectly, against anyone on one or more grounds, 
including race, gender, sexual inclination or pregnancy. Poverty in the home leads some of the 
teenagers to look for financial protection from boyfriends which has been confirmed by Mturi 
(2016) that some girls bear children as a way of seeking financial support from men.  
2.4.8 Lack of Parental Involvement 
There are many reasons that may compel parents not to be involved in the learning of their 
children, and one such reason may be poverty. Similarly Tuswa (2016) states that “if parents are 
not involved in the learning of their children and their participation not facilitated and 
encouraged, effective learning is threatened and hindered because their children do not receive 
the necessary support to achieve their goals” (p. 38). 
Parents may have different reasons why they are not involved in their children’s education as 
Jafarov (2015) states that level of parents’ education affects their involvement in their children’s 
education. For example, parents may not be able to help their children with school work because 
they are not able to read or write since their academic knowledge is limited. This may be one of 
the reasons parents are not involved with their children’s education. Equally important are the 
findings by Compton (2016) that parents of learners who are economically disadvantaged are 
less likely to be involved because they do not know how to help their children. According to 
Durisic and Bunijevac (2017), some parents are unable to attend school meetings or school 
activities because they may not have money for transport or have inflexible working hours. The 
non-attendance of parents at school meetings may result in parents missing out on important 
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information and this may affect learners’ educational development. Parental involvement has 
been proven to be beneficial for learners. The lack of parental involvement leaves the teachers 
with a much heavier load as they may not be able to adequately support all learners with diverse 
socioeconomic needs. 
2.4.9 Language of Learning and Teaching  
According to the DBE (2010), the Language of Learning and Teaching (LOLT) refers to the 
language medium in which learning and teaching and assessment occurs. Mother tongue refers to 
the language the learner has acquired in the early years of growth and through which a learner 
has developed a natural way of communicating their ideas, thoughts and feelings. Primary 
education starts at home where learners are taught in their mother tongue but once they start with 
formal academic education, usually by Grade 3, English is introduced as the LOLT. The 
situation brings cultural and linguistic challenges to the teaching environment, because educating 
this population of students from different backgrounds remains a challenge for teachers (Khong 
& Saito, 2014). If learners do not get a well-established foundation in their mother tongue, the 
switch can be difficult. 
According to The Centre for Development and Enterprise (2014): 
There is a critical relationship between children’s acquisition of language in their early 
years and their ability to learn, and this acquisition needs to occur at an early age. 
Language is the medium through which learning occurs and if either teachers or their 
learners are not proficient in the language in the LOLT, then learning is extremely 
difficult. (p. 16)  
Furthermore, research has shown that when the learner has poor communication skills and 
reading ability in the LOLT, their educational performance may be affected negatively (Tewari 
& Ilesanmi, 2020). 
The LOLT, which is usually English, is a barrier to the educational development of learners 
when their mother tongue is not used because English is seldom used at home as a means of 
communication. As a result, it becomes a barrier to interacting with other systems and affects 
learning and development. The Guidelines for Inclusive Teaching and Learning (DBE, 2010) 
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stipulate that some learners find themselves in an environment where the school’s language of 
teaching and learning is either rarely or never used at home, thereby compromising effective 
learning. However, Mudaly and Singh (2018) stated that “English is both the language of power 
and the language of educational and socioeconomic advancement” (p. 57). Therefore, using 
English as the LOLT may have an impact on the learning and teaching of learners.  
More importantly, our country has 11 official languages and the Constitution of the Republic of 
South Africa (1996) states that every person has the right to receive education in the language of 
their choice in any learning institution in the country. But this is contrary to what is happening in 
our education system because English remains the LOLT and most learners are not doing well in 
the language. Mkhize and Balfour (2017) emphasised that English remains a problem in the 
underperformance of learners at school and at universities, especially for learners whom English 
is not their mother language. In the same manner, Manyike and Lemmer (2014) stated that the 
majority of learners whose Home Language is not English experience academic 
underachievement. Schools in South Africa generally offer English as a subject, namely First 
Additional Language, and learners who come from different communities where English is not a 
language used in social interaction do not do well in the subject which creates a barrier to 
learning (Mkhize & Balfour, 2017). For instance, when we look at the acceptance of learners at 
institutions of higher learning, learners whose performance in English is below 50% are not 
accepted because they are regarded as underperforming and it is believed that they might not 
cope with the academic workload. This, however, shows that English as a medium of instruction 
is a barrier to learning (Manyike & Lemmer, 2014). 
2.4.10 Overcrowded Classrooms 
A classroom is overcrowded when the number of learners exceeds the optimum number so that it 
causes hindrance and challenges in teaching and learning (Khan & Iqbal, 2012). The DBE 
recommends that learner-teacher ratio per class be 1:35 and 1:27 for primary and secondary 
schools respectively (Amnesty International South Africa, 2020). However, all the schools 
visited by Amnesty International South Africa (2020) exceeded the stipulated number of learners 
expected in classroom. This is an indication that an overcrowded classroom in South African 
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schools is a course for concern. On the same note, Marais (2016) also found that there were 
schools that had far more learners in one classroom than the stipulated ratio.  
There are reasons why South African schools are experiencing overcrowding. One of them 
according to the research conducted by Amnesty International South Africa (2020), is that there 
are not enough teachers. Similarly, Muthusamy (2015) found that a shortage of teachers makes 
the overcrowding problem even worse as there are not enough teachers to service learners.  
Teachers continue to face challenges in overcrowded classrooms such as not being able to reach 
all learners and the space to move around is limited, which makes it difficult for teachers to 
discipline learners (Amnesty International South Africa, 2020). This is contrary to smaller 
classrooms where teachers discipline learners less (Peter, 2014). Furthermore, Peter (2014) stated 
that the invasion of personal space is realised in overcrowded classrooms so that learners have no 
privacy to do their work without other learners directly interfering in their work. The invasion of 
personal space may have health problems like other learners being too close and feeling 
hygienically uncomfortable. Similarly, Marais (2016) pointed out that overcrowded classrooms 
are unhygienic because when a learner for some reasons has a contagious infection other learners 
are likely to be infected because of close proximity. By the same token, Shah (2012) pointed out 
that overcrowded classrooms have a direct impact on the health of other learners because they 
can catch infectious illnesses and respiratory diseases in their overcrowded classrooms.  
Poor performance in public schools is associated with overcrowded classrooms. Olaleye et al. 
(2017) revealed that overcrowded classes have environmental and classroom problems such as 
truancy, noise making, medical and health-related problems as well as learner fighting. 
Furthermore, research conducted by Shah (2012) revealed that overcrowded classrooms have the 
potential to cause learners misbehaviour, violence, dropout, moral degeneration and stress for 
teachers.  
2.5 CHALLENGES EXPERIENCED BY TEACHERS WHEN SUPPORTING 
LEARNERS WITH SOCIOECONOMIC BARRIERS TO LEARNING 
As stated by Blanton et al. (2011), teachers need to teach learners with different barriers in one 
inclusive classroom. This is after the global movement on IE that stated that learners, irrespective 
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of the barriers they may be facing, should be included in mainstream teaching. However, the 
challenge teachers are experiencing is that they do not feel adequately trained and prepared for 
the responsibility (Blanton et al., 2011). Again it is a well-known fact that teachers are not well 
equipped and trained to deal with acts of violence on learners to learners or learners to teachers 
or even more on teachers to learners (Davids & Waghid, 2016).  
Abongdia et al. (2015) were of the opinion that as long as teachers are not trained to deal with 
socioeconomic barriers that are faced by their learners in the classroom and their knowledge of 
socioeconomic barriers is lacking, evidence of their skills and knowledge will remain an illusion. 
Similarly, Marais (2016) emphasised that institutions of teacher training should have training 
programmes that train teachers to address the socioeconomic challenges experienced by teachers 
such as overcrowded classrooms, to mention but one. Again, research reveals that teachers are 
trained to be in the mainstream environment and lack the skills to teach in the inclusive 
classroom which often consists of learners with a variety of socioeconomic barriers to learning 
(Abongdia et al., 2015). The only form of training that they received from the DBE is in the form 
of workshops for the skills needed to identify learners so that they can provide learners with 
support (Abongdia, et al., 2015).  
Another key point is that teachers’ socioeconomic challenges will not diminish in the future. As 
a result, teachers need to develop a balance and collaboratively engage with other colleagues so 
as to maintain their wellbeing. Wessels and Wood (2019) acknowledged that the DBE gives 
teachers support but to a minimal degree, which is a once-off event or workshop, yet what 
teachers need is more substantial and self-directed support that allows more participation than 
passively receiving information at a workshop. 
Equally important is the research conducted by Tiwari and Panwar (2014) that indicated that 
teachers should be effectively trained so that they are able to adapt to the changing needs of 
education. For example, teachers have to be trained in supporting learners with their diverse 
educational needs. In the same way, Tiwari and Panwar (2014) emphasised that teacher training 
equips them with skills, strategies and techniques for empowerment and managing inclusive 
classrooms. 
38 
Teachers are further dealing with the challenge of being verbally abused and humiliated in front 
of the class by the same learners they want to support with their barriers to learning. This is 
supported by Davids and Waghid (2016) that some learners subject their teachers, especially 
female teachers, to verbal abuse and profanity. As such, teachers suffer psychological 
embarrassment in front of learners and lack immediate support as they are found to be working 
under challenging circumstances. 
The LOLT is another challenge. Teachers are finding it challenging to teach learners who may 
not have English as their mother tongue, so educating learners from different backgrounds 
remains a challenge for teachers (Khong & Saito, 2014).  
Teachers who experience such challenges in their working environment, may find their 
wellbeing and their health being affected (Wessels & Wood, 2019). Similarly, Wessels and 
Wood (2019) argued that when teachers work under difficult circumstances in overcrowded 
classrooms with lack of resources, that has a negative impact on the performance of learners;  
unfortunately, most of the time, the teachers are blamed for poor results.  
2.6 STRATEGIES TO ENHANCE SUPPORT TO LEARNERS WITH 
SOCIOECONOMIC BARRIERS TO LEARNING 
It is important that teachers should be knowledgeable enough to identify the needs of learners in 
an inclusive classroom (Landsberg et al., 2011). A one-size-fits-all approach may not yield good 
results when supporting learners with socioeconomic barriers to learning as some learners may 
require more support than others. The teacher will experience challenges if methods of teaching 
are not varied. The evolving Universal Design of Learning (UDL) method is challenging 
teachers to include learners with diverse educational needs in the classroom (Odunavar & 
Kamaraj, 2018). Similarly, Odunavar and Kamaraj (2018) stated that the UDL approach is 
appropriate for addressing diverse needs of learners and that teachers should be trained in 
curriculum differentiation that accommodates learners with a variety of barriers to learning. 
Furthermore, teachers need to be supported in the role they play. Research has found that 
teachers experience challenges in their respective classrooms, and they need continuous support 
to be effective in their support, particularly to learners experiencing socioeconomic barriers to 
learning (Donohue & Borman, 2014; Nel 2013).  
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2.6.1 Poverty  
The National School Nutrition Programme is the intervention strategy of the Department of 
Education to alleviate poverty at schools because the majority of learners are from poor 
backgrounds (Mawela & van den Berg, 2018). The programme is managed by the principal who 
appoints the National School Nutrition Programme (NSNP) coordinator who is one of the 
teachers to work with food handlers. The food handlers are the parents of learners and they work 
together with the School Governing Body (SGB). 
The National School Nutrition Programme Annual Report (DBE, 2013/2014) reported that 
NSNP was introduced at schools to uphold the rights of learners to basic needs such as food and 
to address barriers associated with poverty by providing nutritious meals. Providing nutritious 
meals to learners is expected to enhance learning and teaching and promote healthy lifestyles. 
THE NSNP is supported by developing food gardens at school.  
Poverty is enhanced by governments policies. As stipulated by Mihai et al. (2015, p. 4) “the most 
important role to combat poverty lies with the State through the application of social and 
economic policies in the country”. The government of the country may implement policies to 
address the socioeconomic factors of the country that affect the wealth and lives of the people. 
One of the key strategies in combating poverty in the schooling system is the implementation of 
the NSNP which is a government intervention strategy to alleviate poverty and starvation at 
schools providing learners with a meal and to uphold the rights of children (National Treasury, 
2018). 
2.6.2 HIV/AIDS 
Conway (2015) suggested different approaches in which schools can show support and care to 
learners affected by or infected with HIV. The schools may show support by responding to the 
HIV needs of learners by respecting the confidentiality of learners’ information on their HIV 
status. Teachers may, for example, not discuss the condition of the learner or expose the status of 
the learner but may through the SBST confidentially help the learner to improve on their low 
self-esteem and interactions with other learners (Conway, 2015). Furthermore, the SBST may 
give care and support to the affected learner, for example, by accommodating the learner’s 
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medical or clinic appointments to fetch medications. Moreover, the study conducted by 
Nyamukapa et al. (2014) found that learners who are affected by HIV may be supported and their 
basic needs such as food, shelter and medical facilities be provided. 
The role of the teacher is to administer pastoral care to learners, as this is one of the roles set out 
by the DBE for teachers. In their pastoral work, teachers may make allowance for learners to 
honour their hospital appointments, which will ensure and promote a good ethos of 
understanding (Conway, 2015). This will also help teachers to tackle issues of discrimination in 
protecting HIV learners from bullying. 
2.6.3 Violence at School Level  
Davids and Waghid (2016) suggested that learners with socioeconomic barriers to learning need 
to be supported with the barriers they face such as aggression which often leads to violence in 
school. The school environment is intended to be a safe environment for effective learning and 
teaching, but violence has made it unsafe; for example, Mgijima (2014) gave an example of a 
learner fatally stabbing a fellow learner at school. Burton and Leoschut (2013) have, therefore, 
recommended strategies on how to deal violence when supporting learners with socioeconomic 
barriers to learning: 
 The DBE should have a roll-out and implementation plan on the fight against school violence 
as well as the progress monitoring plan, and all provinces should be trained on the 
implementation plan. The research conducted by Mncube and Netshitangani (2014) state that 
the DBE has plans to deal with school violence, such as making schools firearm-free zones. 
The schools may, for instance, introduce a random search for firearms and dangerous 
weapons that learners may carry to school and may get assistance from the South African 
Police Services to help with the search.  
 Learners should be given the platform to voice and express their opinions about where at 
school they feel safe or unsafe and what their concerns are. 
 School safety plans and strategies should be integrated into local safety plans where 
community members become involved in the planning and also have their responsibilities 
spelt out for them.  
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Similarly, the DBE (2015) may also train teachers in understanding that corporal punishment is 
ineffective because learners become angry and violent (Mncube & Netshitangani, 2014).  
Related to the above, training for educators to identify learners with behavioural problems at an 
early stage will help in the fight against violence at school level, because teachers who are 
trained in positive discipline are pro-social and constructive (UN, 2016). Religious education 
may also be included to help learners learn tolerance of others: the Tokyo Declaration (UN, 
2006) stated that religious leaders of all faiths can help counteract violence at school level. 
Violence is rarely a spur-of-the-moment occurrence, and is usually the culmination of a series of 
other, more minor acts. Capacity and accountability must be built to investigate all reports and 
suspicions of risks or threats early on in episodes of aggressive behaviour. The research 
conducted by Mncube and Netshitangani (2014) suggested strategies such as inviting the police 
to search for illegal weapons and drugs at school to curb school violence. 
Meyer and Chetty (2017) stated that parents and community leaders be involved in school 
activities to enable the school to deal with acts of violence. Other professionals, such as social 
workers and psychologists, could assist in the counselling of learners with problems related to 
school violence. Furthermore, Meyer and Chetty (2017) suggested that learners be holistically 
transformed meaning that they should be allowed to speak and be listened to when they voice 
their emotions and be supported to engage in self-positive talking and self-motivation. 
2.6.4 Child-Headed Households 
Pillay (2016, p. 7) postulated that in order to support child-headed households, the following 
strategies may be of help: 
 The government and all relevant stakeholders must take joint responsibility to support child-
headed households. 
 The power of children from child-headed households to be involved in the decisions that 
affect their social environments and lives must be considered.  
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2.6.5 Teenage Pregnancy 
DuPreez et al. (2019) recommended that pregnant learners may be helped and supported by 
appointing health professionals that are based at schools or they may regularly visit schools to 
help these pregnant learners. This would assist teachers in dealing with the complications of 
pregnancy that may occur during unexpectedly.  
However, the DBE should further assist through the SGB and the SBST by developing a school 
policy on teenage pregnancy that will compel parents to take responsibility for monitoring 
pregnant learners. 
Similarly Maemeko et al. (2018) stated that strategies such as school counsellors providing 
counselling to both the expecting and teenage mother may be helpful in supporting such learners. 
In addition the school curriculum must also teach teenagers about abstinence and introduce sex 
education. Teenagers should also be taught about contraceptives so that they make informed 
choices. Research conducted by Jonas et al. (2016) showed that there are challenges associated 
with teenage pregnancy and the use of contraceptives. Hence, the school culture plays an 
important role in helping learners to make informed decisions about their sexual health 
(Chabillal, 2012) 
2.6.6 Lack of Parental Involvement 
According to Munje and Mncube (2018, p. 88-89) “parents are considered important mediators 
between the school and the learners, with an undeniable impact on performance, schools ought to 
initiate strategies that are genuinely inclusive, welcoming and encouraging”. Similarly, Lara and 
Saracostti (2019) stated that parents should be involved in the education of learners as this is an 
important and positive variable in learners’ academic and socioemotional development. 
Teachers need to be empowered in family and community skills by helping them to involve 
parents with talents to share with learners (Munje & Mncube, 2016). For example, teachers may 
identify parents with special talents like singing and make use of them to teach learners music, 
thus engaging and involving them in their learners’ education. 
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On a similar note, SACE (2020) stated that parents are obliged to be involved in supporting their 
children’s education and attend meetings when called by the school and teachers are morally 
bound to help parents to get involved. Furthermore, SACE (2020) suggests that there has to be a 
policy at school level that compels parents to be involved in the education of their children. For 
instance, the school may have a policy that compels parents to come to school to receive 
learners’ results; in this way this would parents attend meetings and interact with teachers about 
the progress of the learners.  
2.6.7 Language of Learning and Teaching 
According to Darling-Hammond et al. (2020, p. 100), the following strategies may help learners 
with socioeconomic barriers to learning in the LOLT. As part of a supportive environment, 
teachers may show: 
 A caring, culturally responsive learning community, where students are well-known and 
valued and can learn in physical and emotional safety. 
 Structures that allow for continuity in relationships; consistency in practices, and 
predictability in routines that reduce anxiety and support engaged learning. 
 Relational trust and respect between and among staff, students and parents. 
To add to that, Mudaly and Singh (2018) suggested that teachers should introduce a learner-
centred approach as an instructional and interactive approach in which learners have a say in the 
content, activities, materials and pace of learning, thus allowing learners the opportunity to 
independently interact in the language they better understand. 
2.6.8 Substance Abuse 
Tran et al. (2019) suggested counselling, self-help and behavioural therapies as effective 
strategies that can help with the cessation of the misuse of substances. Furthermore, Ha (2019) 
suggested that skills training helps with the cognitive behavioural change that improves on 
substance dependency. McLellan (2017) further suggested that there should be effective policies 
and practices that prevent the misuse of substances such as alcohol or drugs. Similarly, McLellan 
(2017) emphasised on education about good health because there will be early intervention, 
prevention and treatment for people to have better life. 
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2.6.9 Overcrowded Classrooms 
Teaching an overcrowded classroom is always not an easy task as it is revealed in the research 
by Marais (2016) that learners can be rowdy and ill-disciplined. However, Marais (2016) 
suggested that teachers should work in collaboration with experienced teachers so that they share 
skills and experiences and that they can effectively interact with other teachers to share and 
resolve their classroom problems and learn how to better manage the situation. Marais (2016) 
also suggested the use of technology; for example, online teaching can be utilised to address 
challenges with overcrowded classrooms.  
2.6.10 Collaboration 
When teachers work collaboratively, they develop professional communities that help them to 
support learners with socioeconomic barriers to learning (Mora-Ruano, Heine & Gebhardt, 
2019). Furthermore, Mora-Ruano et al. (2019) stated that learners who are taught by teachers in 
collaborative teaching relationship with other teachers feel supported. For example, learners in a 
phase feel supported by teachers because teachers know their barriers better. WITS School of 
governance and Bridge (2016) stated that professional collaboration underpins successful 
teaching and that teachers are empowered in making instructional decisions. WITS School of 
governance and Bridge (2016) also stated that when parents, teachers and stakeholders work 
together, they collaborate to set goals and support learners in their learning. 
Collaborative teaching is vital in supporting learners with socioeconomic barriers to learning, 
because teachers are able to help with the necessary information about the multidimensional 
relationships in learner development. SIAS (2014, p. 30) defines how the SBST should support 
teachers in order to support learners with socioeconomic barriers to learning: 
 Where high level support at school level cannot be organised in any practical and cost-
effective way, the DBST is the next level to provide additional support. 
 The SBST should provide the DBST with evidence of support provided to the learner at 
school level. 
 The SBST should always involve parents in, and inform the parent of the decisions taken to 
support the learner. 
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 The DBST should establish what kind of support is needed by the SBST in order to support 
the learner and what the strength of the SBST is, and should explore ways in which 
additional support can be obtained, assist the SBST to recognise further community-based 
support and facilitate collaboration through the Care and Support for Teaching and Learning 
(CSTL) framework. 
Furthermore, teachers continually support learners through the SBST and DBST. At school level, 
teachers are in direct contact with learners and can be more supportive at any given time. The 
SBST of the school is the team that acts to help teachers identify and support learners with 
socioeconomic barriers to learning, and when the SBST are unable to attend to those barriers, it 
is then that they can request support from the DBST in order to establish strategies to support 
these learners. 
The core purpose of the SBST of the school is to support the teaching and learning among other 
purposes and not limited to the following (DBE, 2014, p. 30): 
 Coordinating all learner, teacher, curriculum and school development support in the school. 
 Collectively identifying school needs and, in particular, barriers to learning at learner, 
teacher, curriculum and school levels. 
 Collectively developing strategies to address these needs and barriers to learning. This should 
include a major focus on teacher development and parent consultation and support. 
 Drawing on the resources needed, from within and outside the school, to address these 
challenges. 
 Monitoring and evaluating the work within an ‘action-reflection’ framework. 
The education system needs to rethink about the retraining of teachers to boost their morale that 
will bring about more collaborative teaching that will enhance the capacity of teaching and 
identification of learners with socioeconomic barriers to learning. Challenges that were 
highlighted through research by Lebona (2013) revealed that there is a need for teacher training 
and capacity development in general. Equally important, is the finding by Mahlo (2011) that the 
need for teachers to be trained is important to help them know how to deal with learners 
experiencing socioeconomic barriers to learning. This is further emphasised by Borman and 
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Rose (2010) who stated that teachers require diverse knowledge and skills in their inclusive 
classrooms to support learners. 
2.7 THEORETICAL FRAMEWORK: BRONFENBRENNER’S ECOLOGICAL 
SYSTEMS THEORY 
The theoretical framework that underpins this study is the ecological systems theory developed 
by Urie Bronfenbrenner (1979). This theory is relevant to the study because it addresses the 
multilayered interactions between the child and the society from which the child is continuously 
developing. Dickson et al. (2018) stipulated that a theoretical framework is a guide for research, 
and offers a foundation for establishing its credibility. Bronfenbrenner’s system theory is a 
multidimensional model for human development. This model looks at child’s development 
within the context of the system of relationships that form their environment (Paquette & Ryan, 
2001).  
The theory helps to unravel the complexity of the socioeconomic barriers that affect learners 
with barriers in their learning and their development. Bronfenbrenner’s theory is relevant for this 
research, since it focuses on the complex layers of the school, family and the community 
relationships while focusing on individual student development (Leonard, 2011). The 
environments in which the child is actively involved is the system that is divided into the micro-
system, macro system, exo-system, meso-system and the chrono-system, and this will bring 
about systemic change that is necessary for the development of a learner. 
Tuswa (2016) stated that the eco-systemic theory is a bi-directional interaction between the child 
and the environment that they belong to, and the child’s environment is influenced by external 
forces outside their immediate environment. Tuswa (2016) further explained that these multi-
directional and multi-influential interactions play a pivotal role in the education and development 
of the child.  
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Figure 2.2: Bronfenbrenner’s ecological approach, which hypothesises the layers of influence on 
learner’s development (Penn, 2005)  
2.7.1 Micro-System  
The micro-system is the most proximal and face-to-face ecological level which includes the 
settings such as the home, childcare, playground and place of work in which individuals directly 
interact (Berk, 2000; Ettekal & Mahoney, 2017; Harkonen, 2007; Rosa & Tudge, 2013). The 
micro-system is the inner system that describes each setting with which the child has direct 
relationships with important people such as friend, teacher, parents or siblings. The child may 
find himself in direct interaction with his family, sports-club, caregiver or the school and receive 
the support for his development. 
In the micro-system, teachers deal face-to-face with learners experiencing socioeconomic 
barriers to learning as they continually interact in the inclusive classroom. In the micro-system, 
the interaction with learners is at close proximity and the teacher is challenged to support 
learners who are experiencing different socioeconomic barriers to learning, for instance learners 
faced with teenage pregnancy. As reported in the research by Manzi et al. (2018), teenage 
pregnancy in some parts of the world is a result of lack of knowledge of the concept of teenage 
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pregnancy and poverty among other difficulties. It was also recommended that teachers adopt a 
culture of discussing and supporting learners experiencing socioeconomic barriers such as 
teenage pregnancy at school level, because of their close relationship with learners. 
Through their proximal relationship with learners, teachers identify learners to take home 
something for the night. These, however, are the challenges teachers are faced with when 
supporting learners with socioeconomic barriers to learning, in their interrelationship with 
learners. According to Darling (2007), Bronfenbrenner focused on a scientific approach 
emphasising the interrelationship of different processes and their contextual variation. When 
assisting learners to develop in their own various contexts, the process will challenge teachers to 
be accommodative of learner’s individual limitations. 
The physical structures within this system include family, caregivers, day-care, school and the 
community which constantly interact for the optimal development of the learner. It encompasses 
all the relationships and face-to-face interactions a child has with their immediate surroundings 
and includes the experiences of their maturing bodies. Every family has its own internal structure 
and dynamics that impact the learner which poses a challenge to the teacher in accommodating 
all these different learners in one classroom. In the same way, Conway (2017) emphasised that 
the ecological model can be used to understand classrooms and schools, which are all systems 
that impact on the development of the child. 
2.7.2 Meso-System  
The meso-system incorporates the relations between two or more microsystems in which the 
developing person actively participates (Rosa & Tudge 2013). The meso-system provides the 
connections between the structures within the child’s micro-system (Berk, 2000). In this system 
the connections that develop between the teachers and parents, school and the community or 
between the parents and care-interaction givers. The meso-system as emphasised by Harkonen 
(2007) comprises the linkages and processes taking place between two or more settings 
containing the developing person.  
Ballam (2013) maintained that the interactions between immediate surroundings or micro 
systems encompass the links between two or more micro-systems and similarities and 
49 
inconsistencies that occur between these systems. Ettekal and Mahoney (2017) explained the 
meso-system as the processes that occur between the multiple micro-systems in which 
individuals are embedded. In the process of interacting with multiple micro-systems, the learner 
needs support from the teacher to mature in his diverse educational development which shows 
the importance of the teacher’s role in a learner’s life (Ettekal & Mahoney,2017).  
Research by Van Tassel-Baska et al. (1994) cited in Ballam (2013) indicated that young people 
who are socioeconomically disadvantaged perceive that they had less support from classmates, 
friends, parents and teachers than their more advantaged peers. This is also emphasised by 
Hillemeier and Maczuga (2000) cited in Lebona (2013) who were of the opinion that learners 
from low socioeconomic status and communities develop academic skills much slower than with 
learners from better socioeconomic background. The school where the teacher is operating is in 
interrelationship with the family and the teacher plays a parental role to the learner. It is the 
teacher’s duty to co-parent the child in the absence of the parent (Hillemeier & Maczuga, 2000). 
2.7.3 Exo-System 
The exo-system is the outermost level and includes the micro-systems in which individuals are 
involved but not directly embedded (Ettekal & Mahoney, 2017). This system includes those 
settings that influence the child’s development but with which the child has no direct interaction. 
Although the learner may not be directly involved in his parent’s employment, when the parent 
loses his job, then the learner is directly affected. This may have a direct influence on the 
learner’s development as unemployment may have negative effect on the performance of the 
learner at school. In the event that the learner is experiencing financial hardships at home, the 
teacher expected to give his support to the learner in any way possible. 
Harkonen (2007) explained the exo-system in the ecological model as including the linkage and 
processes taking place between two or more settings, at least one of which does not ordinarily 
contain the developing person, but in which events occur that influence processes within the 
immediate settings that do contain the person. Rosa and Tudge (2013) stated that the exo-system 
is an ecological setting in which the developing person of interest is not situated, and does not 
participate actively in it, but nonetheless experiences its influence. 
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2.7.4 Macro-System 
Bronfenbrenner (1979) describes the macro system as the prevailing cultural and economic 
conditions of the society. The macro system, according to Harkonen (2007), consists of the 
overarching pattern of micro-, meso-, and exo-systems characteristic of a given culture, 
subculture or other broader social context. 
The learner has to be guided and supported through the traditions and school policies by the 
teacher because the teacher is better equipped with knowledge and has the ability to help the 
learner to reach his or her optimal development. The macro-system embraces the fundamental 
context of the institutional systems of culture or subculture, such as the economic, social, 
educational, legal, and political systems, and this is where all systems are embedded (Landsberg 
et al., 2005; Rosa & Tudge, 2013). 
The South African education system has policies meant to assist and support teachers in their 
challenges when supporting learners with socioeconomic barriers to learning. These policies 
include the Guidelines for Inclusive Teaching and Learning (DBE, 2010) that encourage the 
SBST and the DBST to give support to teachers when dealing with learners with socioeconomic 
barriers to learning and the policy on Screening, Identification, Assessment and Support (DBE, 
2014) which consists of support needs intervention strategies for learners with barriers to 
learning. 
2.7.5 Chrono-System 
The chrono-system represents the patterning of events and transitions that occur over the course 
of an individual’s life (Bronfenbrenner, 1979). Ballam (2013) emphasised that events that may 
have occurred prior to the era in which an individual was alive can significantly affect and shape 
how a person or society exists. Learners have a continuous relationship within the systems that 
affect the way they develop overtime.  
As the time progresses and the system changes progressively, the learner’s development is 
affected. With time, a learner changes and matures and is expected to assume adult 
responsibility. In the process, because of changes in sexual maturation and potential sexual 
activity, a learner may be infected with HIV/AIDS or could be affected by the death of family 
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members, and be expected to play caregiver to sick members of the family. This is the same 
child who is expected by law to be a learner at school and the situation challenges the teacher 
who has to support the learner playing this double role. The teacher at school has to give support 
to such learners who are faced with socioeconomic barriers to their learning. For example, the 
teacher gives support to learners who have experienced death by losing their parents. The 
chrono-system is explained by Lebona (2013) as the pattern of environmental transitions over 
time and the socio-historical events such as death or divorce that affect the learner’s educational 
development. 
Bronfenbrenner in Harkonen (2007) described the chrono-system as a description of the 
evolution, development or stream of development of the external systems in time.  
2.8 CHAPTER SUMMARY 
In this chapter, the multi-complex nature of the challenges teachers experience when supporting 
learners with socioeconomic barriers to learning has been explained. I dealt with the challenges 
teachers experience from a global point of view as well as from the local country’s point of view. 
The literature review underpinned by the ecological systems theory of Bronfenbrenner prompted 
me to investigate more on the phenomenon. In the next chapter, I describe the method of 






In this chapter, I explain how the study was conducted from an empirical point of view. The 
qualitative research design is chosen for this study, to gain an in-depth understanding of the 
research question which is what challenges do teachers experience when supporting learners 
with socioeconomic barriers to learning. I, therefore, explain the research paradigm, design, 
population and sampling, as well as looking into the role of the researcher with regard to the 
trustworthiness and ethics when conducting the research. 
3.2 RESEARCH APPROACH 
For a researcher to have a better understanding of the phenomenon, they must have a systematic 
plan that gives direction to conduct research effectively (Mohajan, 2017). Similarly, Creswell 
(2009) explained three types of research approaches which are the quantitative approach 
(structured), the qualitative approach (unstructured) as well as the mixed methods approach. I 
chose the qualitative approach because I intended to interact directly with participants in their 
natural setting and gain a deeper understanding of the phenomenon being researched. 
Furthermore, I remained the most important instrument in collecting data because I received 
firsthand information from participants as they tell their lived experiences. Similarly, Moharaj 
(2018) explained that the qualitative approach is able to explore a phenomenon not studied 
before and allow participants to view the world through their own lenses. One of the 
characteristics of the qualitative research method is to explore a problem and develop a detailed 
understanding of a phenomenon (Creswell, 2014). 
3.3 RESEARCH PARADIGM 
The research paradigm constitutes abstract beliefs and principles that shape how a researcher 
sees the world they live in and want to live in (Kivunja & Kuyini, 2017). According to Guba and 
Lincoln (1994), a paradigm is a set of basic beliefs or metaphysics that deal with the ultimate or 
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first principle. Kivunja and Kuyini (2017) explained that a paradigm influences what should be 
studied, how it should be studied, and how the results of the study should be interpreted.  
This study was conducted using the interpretive paradigm allowing teachers to establish which 
challenges they experienced when supporting learners with socioeconomic barriers to learning. 
Therefore, it is necessary to address the questions of ontology, epistemology and methodology of 
the study, because these elements comprise the basic assumptions, beliefs, norms and values the 
paradigm holds (Kivunja and Kuyini, 2017:26-27). 
3.3.1 Ontology 
The ontology of the interpretive paradigm is relativist (Shah & Al-Bargi, 2013, p. 257). 
Interpretivists do not believe in one reality but believe that there are multiple individual realities 
(Shah & Al-Bargi, 2013). To put it simply, this research is grounded in an interpretive paradigm 
because meaning is constructed through social interactions and assumptions to make sense of the 
beliefs, values and phenomenon to be studied. Different participants with their different life 
experiences contributed to the meaning of the study. Ontology enabled me to determine the 
socioeconomic barriers teachers experience in their inclusive learning environment. Thus the 
realities of the individual perceptions are crucial in answering the research question. 
As explained by Maree (2010, p. 291), a research paradigm allows a researcher to interact 
closely with participants to gain insight and form a clear understanding. I approached the study 
from the following assumption, namely that human behaviour is affected by knowledge of the 
social world (Maree, 2010, p. 60). As our knowledge and understanding of the social and 
realities being constructed increase, it enriches our theoretical and conceptual framework. 
Participants with their knowledge of the social world around them were able to share their 
different experiences that gave meaning to the study. 
3.2.2 Epistemology 
Epistemology in research is used to describe how we come to know something and the ability to 
comprehend knowledge we need in the research (Kivunja & Kuyini, 2017). I based the 
epistemology of this study on the interpretive paradigm by bringing the unknown reality into the 
known through participants’ subjective realities and perspectives (Conway, 2017). Put simply, in 
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my research, I sought to gain more knowledge about the challenges teachers face when 
supporting learners with socioeconomic barriers to learning by asking questions based on the 
context of the study. Teachers were, therefore, able to explore the role they play when supporting 
learners with socioeconomic barriers to learning by sharing their tacit knowledge, beliefs and 
values on the phenomenon. 
3.4 RESEARCH DESIGN 
A research design, according to Maree (2010), is the plan of how to proceed in determining the 
nature of the relationship between the variables. In addition, Bertram and Christiansen (2014, p. 
40) refer to a research design as a plan of how a researcher will systematically collect and 
analyse the data that is needed to answer the research question. A case study design method was 
used to give better understanding of the phenomenon, namely, teachers’ challenges in supporting 
learners with socioeconomic barriers to learning.  
I chose a case study because it was appropriate for the study and I was able to explore the 
phenomenon with a group of participants. Creswell (2009) referred to a case study as an 
opportunity to explore a phenomenon in depth. Rhee (2004) explained a case study as a detailed 
examination of an event or phenomenon which the analyst believed exhibits or exhibit the 
operation of some identified general theoretical principles. Furthermore, Rhee (2004) explained a 
case study as an empirical enquiry that investigated a contemporary phenomenon within its real-
life context and relies on multiple sources of evidence. The case method helped me to interact 
with the participants and gather as much information from different sources that were within the 
context of the research. The case study was also relevant in helping me to understand how 
participants related and interacted with each other in a specific situation and how they made 
meaning of a phenomenon under study (Maree, 2007). Teachers as participants in this study 
shared their frustrations and challenges with regard to the phenomenon being studied. 
3.5 SAMPLING METHOD 
Marshall and Rossman (2011) explain that qualitative research studies normally use purposive 
sampling strategies. A purposive sample of participants in a qualitative study needs to have the 
relevant knowledge and experience of the phenomenon to be able to answer the research 
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questions. Johnson and Christensen (2010) referred to purposive sampling as the process of 
selecting individuals that can provide the information needed to address purpose of the research. 
Purposive sampling is a non-probability sampling technique. Furthermore, Maree (2010) referred 
to purposeful sampling as the process where a researcher purposely selects participants based on 
specific characteristics in order to develop a sample that is large enough.  
Ten teachers were selected to participate in this study and two participants declined the 
invitation. These teachers were chosen because they were from the same school in the Free State 
province. They shared a common language and had lived in the same community for some time 
and were willing to support learners with socioeconomic barriers to learning. Four teachers were 
on the SBST of the school while the other four teachers were just ordinary teachers.  
The criteria for selection were: 
 Free and voluntary participation in the study. 
 Teaching at a school where learners are experiencing poor socioeconomic environment. 
 Willingness to support learners experiencing socioeconomic barriers to learning. 
The criteria were applied to a small sample of participants with the aim of getting in-depth 
knowledge of their lived experiences of the phenomenon. McMillan and Schumacher (2010) 
referred to selection of participants in a qualitative research study as a small sample of people 
nested in their context and studied in depth. Participants in this research were a small sample of 
teachers from the same school with the same community background, beliefs and values and 
were willing to share their knowledge and their narratives in depth. 
3.6 FOCUS GROUP 
The aim of the focus group was to accommodate a variety of challenges teachers experienced 
across all grades. I consulted with the selected teachers because they had interacted on a 
professional level for some time and had taught the same learners at different stages of their 
development.  
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3.6.1 Profile of Participants 
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The demographic information in Table 3.1 shows that some teachers may have been trained 
some years ago without the relevant skill to support learners with socioeconomic barriers to 
learning. Their educational qualifications do not show if they had any specialised training in IE. 
3.7 RESEARCH SITE 
The study was conducted at a secondary school in the Free State province, South Africa. I chose 
this school because I have direct interaction with the teachers and was easy for me to gather 
firsthand information as a result of my professional relationship with them. Furthermore, 
teachers were able to explore and share their own lived experiences and interpret them from their 
own perspectives. 
The setting of the research was natural and remote with little economic development around the 
community. Most learners in this area came from poor families where there is little income for 
the family to meet their basic needs. Their socioeconomic conditions impacted on their level of 
performance at school as many of the learners were reported as being consistently absent from 
school and missed out a lot on their learning. 
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3.8 DATA COLLECTION METHOD 
Data was collected through a focus group interview and documents analysis. I was the main 
instrument in data collection. Focus-group interviews were explained by Maree (2010) as 
commonly used in research projects to corroborate data emerging from other data sources.  
Ten teachers were invited to take part in the focus group interview including the coordinator of 
the SBST. However, the coordinator of the SBST declined to take part. Another teacher signed 
the consent form and later declined to take part. Therefore, I was left with eight participants. 
In the present qualitative research study, I explored the phenomenon of teachers’ challenges in 
supporting learners with socioeconomic barriers to learning, because I needed to better 
understand how teachers support these learners in an inclusive environment (Creswell, 2014).  
3.8.1 Focus Group Interviews 
According to Kruger and Casey (2005) cited in Motitswe (2011), a focus group interview is a 
carefully planned discussion designed to obtain perceptions on a defined area of interest in a 
permissive, non-threatening environment. By the same token, focus group interviews are 
described by De Vos et al. (2005, p. 299) as powerful means of exposing reality and 
investigating complex behaviour and motivation.  
To be able to conduct the research, permission to conduct interviews with identified participants, 
was sought from the departmental officials (Appendix B) and principals (Appendix C) (Lebona, 
2013). This gave me the opportunity to consult with the members of the SBST as they are the 
ones who worked closely with socioeconomic barriers to learning in the inclusive environment 
and with other teachers who may not necessarily be in the SBST. In this study, a focus group 
interview was used to explore the role teachers play in supporting learners with socioeconomic 
barriers to learning. 
The focus group interviews were conducted at a high school in the Free State province. The first 
meeting with the participants was more of an interactive interview where I explained my studies 
and they asked questions and clarity where needed. The second meeting was when I gave them 
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research questions and asked each participants about their understanding of questions and if they 
needed clarity on any of the questions.  
I conducted the research in such a way that the participants were given freedom and flexibility to 
respond to the interview. With the permission of the participants, the group interview was audio 
recorded to ensure that no information would be lost. Open-ended questions were important in 
allowing participants the freedom to truthfully respond to questions, (Tuckman, 1972). This 
allowed the respondents to give their responses in whatever format they chose. The data was 
transcribed verbatim from the audio recording. The principle of confidentiality was observed to 
protect the participants’ real identity; therefore, a pseudonym was given to all participants. They 
were then referred to as Teacher 1, Teacher 2, Teacher 3 and so on (T1-T8).  
During the focus group interview participants were able to make their comments, ask questions 
and respond to comments made by others, thus helping me gain a deeper understanding of the 
phenomenon. To accommodate everyone, the group participated in English. 
The following questions guided the interview: 
 What socioeconomic barriers to learning are learners experiencing in your classroom? 
 What support and training are you receiving in dealing with learners experiencing 
socioeconomic barriers to learning? 
 How do you deal with challenges in the classroom with learners experiencing socioeconomic 
barriers to learning? 
 What role do you play in supporting learners experiencing socioeconomic barriers to 
learning? 
3.8.2 Document Analysis 
Documents are a non-interactive source of information but remain a valuable source of 
information for a qualitative research study (Creswell, 2012). Best and Kahn (2006) agreed that 
“documents are a valuable source of supporting the findings made through other research 
methods like interviews and observations” (p. 201). I therefore, sourced information from the 
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following documents: learners’ activity books, class registers, teacher’s portfolio files and 
minutes of SBST meetings, to collect qualitative data for the study. 
I used government policies to determine if teachers were practicing the guidelines as stipulated in 
the government policies and what help and support they were getting to mitigate challenges in 
their inclusive classroom. Furthermore, I explored how the policies were implemented in 
supporting teachers in their role when supporting learners with socioeconomic barriers to 
learning. The following policies were helpful during data analysis: 
 EWP6 (DoE, 2001) 
 Policy on Screening, Identification, Assessment and Support (DBE, 2014) 
 Guideline for Full-Service/Inclusive schools (DBE, 2009) 
 Conceptual and Operational Guidelines for the Implementation of IE: District Based Support 
Teams, Special Schools as Resource Centres (DoE, 2005)  
 Guidelines for responding to Learner Diversity in the Classroom through Curriculum and 
Assessment Policy Statement (DBE, 2011) 
 Guidelines for Inclusive Teaching and Learning (DBE, 2010)  
The above-mentioned government policies and other policies helped me to arrive at the findings 
during the focus group interviews.  
3.8.3 The Role of the Researcher 
The researcher remains the main research instrument in collecting data in the research (Maree, 
2010). As the researcher, I was actively involved with participants in the research situation 
because this was a qualitative study (Maree, 2010), that involved asking probing questions and 
listening very carefully to get into a deeper level of conversation with participants. I asked 
participants what challenges they experience in supporting learners with socioeconomic barriers 
to learning: They narrated their lived experiences and shared an in-depth understanding about 
the phenomenon. Equally importantly, Fink (2000) pointed to the fact that qualitative research is 
confined to the fundamental questions asked by the researcher. 
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Using the qualitative approach, I collected data directly from the participants allowing them to 
freely narrate their lived life experiences on the challenges they faced when supporting learners 
with socioeconomic barriers to learning. I engaged with teachers who interacted on a daily basis 
with these learners, to interview them and gather as much firsthand information as possible. 
3.9 DATA ANALYSIS 
Data analysis is a process of making sense of the data and putting together all the data collected 
during the research study. White (2005, p. 168) explained qualitative data analysis as primarily 
an inductive process of organising the data into categories and identifying patterns (relationships) 
among the categories. Similarly Creswell (2014, p. 267) stated that data analysis in qualitative 
research consists of exploring the data to obtain a general sense of the data, memoing ideas, 
thinking about the organisation of the data, and considering whether you need more data. 
Qualitative analysis is a systematic process of selecting, categorising, comparing, synthesising 
and interpreting to provide explanations of the single phenomenon of interest.  
I immersed myself into the data by systematically selecting, categorising, comparing, 
synthesising and interpreting data so as to understand the phenomenon better and reach 
conclusive findings. In the process data was divided into small meaningful sections and the axial 
codes were compared. This was done repeatedly to compare similarities and differences until 
data was saturated and the emerging themes appeared. Nieuwenhuis (2010) further emphasised 
that the inductive data analysis is an interactive process where a researcher compares similarities 
and differences and uses them to confirm the theory or to identify anomalies. As a result, I used 
Creswell’s (2009, p. 185-190) steps that characterise content analysis which are: 
 Immerse self in data 
 Divide data into sections 
 Compare axial codes 
 Repeat data coding and comparing 
 Comparison across the data sources 
 Discuss the axial codes and agree on the themes 
 Structure findings 
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 Interpret data. 
3.10 ISSUES OF TRUSTWORTHINESS 
Trustworthiness refers to the way in which the inquirer is able to persuade the audience that the 
findings in the study are worth paying attention to and that the research is of high quality (Maree, 
2010). For this reason, I allowed participants freedom to freely express themselves during the 
group interviews and avoided influencing their responses by all means. Lincoln and Guba 
(1985:1) also posited that trustworthiness of a research study is important to evaluating its worth. 
Merriam (2002) explained that research findings are trustworthy to the extent that there has been 
some accounting for their validity and reliability, that is, the extent to which they can be 
replicated in another study.  
3.10.1 Confirmability 
Korstjens and Moser (2018) stated that confirmability is based on the perspective that the 
integrity of findings lay in the data and that the researcher must adequately link the data into a 
coherent whole. Confirmability was concerned with establishing that data and interpretation of 
the findings were not figments of the inquirer’s imagination but were clearly derived from the 
data gathered (Tobin & Begley, 2004, p. 392). By the same token, this challenged me to 
continuously check on the data to maintain the quality of the research and I checked my findings 
against literature by other authors with regard to the findings (Conway, 2017). Allowing 
participants to check their data also helped in determining the accuracy in the qualitative study. 
3.10.2 Credibility 
The credibility of the research depends on how believable the research findings are for all taking 
part in the research study. Guba and Lincoln (1985) explained that credibility referred to the 
degree to which the research represents the actual meanings of the research participants, or the 
truth. Credibility, according to Riggs (2017), refers to the activities that make it more likely that 
the research had produced credible findings that included prolonged engagement with 
participants, negative case analysis and triangulation. Korstjens and Moser (2018) referred to 
credibility as the confidence that can be placed in the truth of the research findings. 
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In this study, I constantly engaged with participants to check on the data for the credibility of the 
research to produce results that were trustworthy. As a researcher, I established credibility 
through the literature review and the use of scholarly articles that were relevant to the teachers’ 
challenges in supporting learners with socioeconomic barriers to learning. An empirical study 
was used to reach credible findings through the audio recorded information from participants. 
Conway (2017:59) maintained that accuracy is maintained during the data collection process by 
means of recorded, transcribed and coded interviews.  
3.10.3 Transferability 
Transferability refers to the degree to which the results of qualitative research can be transferred 
to other contexts or settings with other respondents (Korstjens & Moser, 2018, p. 121). The 
results can be transferable if the context of the study is applicable to other researchers’ studies. 
With the current study, the results transferability might be limited because the study was done on 
one specific school which may not truly reflect the wider situation. Nevertheless, other 
researchers may choose specific context that is applicable to their study. 
3.10.4 Dependability 
Dependability, according to Cohen et al. (2011), is the involvement of participants in evaluating 
the findings and interpretations and recommendations of the study to make sure that they are all 
supported by the data received from participants of the study. Hammarberg et al. (2016) referred 
to dependability as the criterion for assessing reliability. This, means that the findings of the 
research must be consistent and can be tested and repeated over time.  
3.11 ETHICAL ISSUES 
Ethics are important in any kind of research to guide the data collection in the research process. 
Therefore, it was important for me to conduct my research in an ethical manner. I subsequently 
had to adhere to research guidelines that shaped and guided my research. McMillan and 
Schumacher (2011, p. 15) referred to these guidelines as informed consent, avoiding deception, 
ensuring confidentiality and anonymity, avoiding harm to the subjects and respecting privacy. 
For me to be able to conduct my research in an ethical manner, issues of “dilemmas and conflicts 
that arose over the proper way to conduct the research” (Neuman, 2011, p. 116) were considered. 
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I asked for ethical clearance from the Research Ethics Committee (Appendix A). After I was 
granted permission by the Research Ethics Committee, I subsequently asked permission from the 
DBE (Appendix B) and the school where the research was to be conducted (Appendix C). These 
guidelines are discussed in detail as they provide a fundamental guide to the investigation 
throughout the empirical research. 
3.11.1 Informed Consent 
Informed consent is recognised as an integral part of ethics in research carried out in different 
fields (Mahnaz et al., 2014). Participants were fully informed about the research and gave 
consent to participate (Henning et al., 2005) (Appendix D).  
Participants were informed verbally and in writing about their participation, and it was also 
explained to them that if they wish to withdraw their participation from the study, they could 
freely do so at any given time. Their identity and privacy will always be confidentially protected 
and will remain anonymous. The participants were encouraged to participate voluntarily. 
3.11.2 Ensuring Confidentiality and Anonymity 
Machaba (2013) was of the opinion that to ensure confidentiality, information provided by the 
participants, particularly personal information must be protected and not made available to 
anyone other than the researcher. I assured participants that at no stage would I make their 
information available to anyone, not even the principal. I allocated each participant a pseudonym 
to remain anonymous participants were referred to as T1, T2, or T3 and so on. Creswell (2010) 
agreed that a pseudonym should be used and that the participants’ data must not be associated 
with his or her name or identifier.  
3.11.3 Avoiding Harm to the Subjects and Respecting Privacy 
Participants were protected from any form of harm, either physical or psychological. I reassured 
participants that they were protected. If participants were not protected from harm, there could be 
some danger if their views were made known to their superiors (Maganga, 2016). To ensure 
protection of their identity, I used pseudonyms to protect them from any harm or embarrassment 
they might have experienced. 
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3.12 CHAPTER SUMMARY  
This chapter focused on research methodology and the processes of collecting and analysing 
data. Issues of ethical considerations and trustworthiness were also observed because these 
helped in the findings to be credible and reliable. This chapter also described the interpretivist, 
epistemology which underpins assumptions relevant to this study. In the next chapter, the data is 




4.1 INTRODUCTION  
This chapter presents findings from the focus group interviews that sought to address the 
research question which is what challenges teachers experience when supporting learners with 
socioeconomic barriers to learning. According to McMillan and Schumacher (2010, p. 367) 
“qualitative data analysis is primarily an inductive process of organising data into categories and 
identifying patterns and relationships among the categories”. Therefore, data was organised 
using open codes and categories ensuring that data was saturated, and themes emerged and 
analysed.  
Table 4.1: Themes and sub-themes 
THEME 1  SOCIOECONOMIC BARRIERS TO LEARNING 
SUB THEMES 1. Teenage pregnancy 
2. Substance abuse 
3. Poverty and unemployment 
4. Child-headed-households 
THEME 2 CHALLENGES EXPERIENCED BY TEACHERS 
SUB THEMES 
 
1. Health status of teachers 
2. Wellness i) Psychological wellness 
  ii) Emotional wellness 
3. Lack of training in dealing with barriers learners experience 




2. Overcrowded classes 
3. Child abuse and violence at school level 
4. Response from the DBST 
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5.  Lack of parental involvement 
6. Learner counselling 
4.2 DATA ANALYSIS, FINDINGS AND EMERGING THEMES 
In this chapter I have systematically selected, categorised, compared, synthesised and interpreted 
data to provide meaning and explanation to the phenomenon researched. Qualitative data 
analysis process as explained in chapter 1 (1.13) is an ongoing process where data emerged. As a 
researcher I compared all data until data was saturated. Similarly as I received data from 
participants I immersed myself into understanding it and broke it into smaller meaningful units, 
whereby I repeatedly compared the axial codes and put it into categories or themes. I finally 
summarised data into an integrated meaningful whole and the following themes were explained 
further, and documents were also analysed.  
4.2.1 Theme 1: Socioeconomic Barriers to Learning  
In this study teachers have identified the following socioeconomic barriers to learning as the 
challenges experienced on a daily basis: teenage pregnancy, substance abuse, unemployment of 
parents or caregivers and poverty, child-headed-households.  
4.2.1.1 Teenage pregnancy  
The school is experiencing high numbers of teenage pregnancy and some learners have more 
than one child. This situation is affecting the learning and teaching of pregnant learners because 
they have to take leave of absence a month before delivery and a month after delivery of the 
baby, only then will they be able to join back normal schooling. This is substantiated in the 
SBST minutes that pregnant learners should be on maternity leave as per school pregnancy 
policy. Currently there were students on maternity leave and some just came from maternity 
leave and this showed consistency with the school practice on the maternity leave. I also picked 
up that pregnancy was a serious challenge at the school as some teachers have alluded to one 
class having more one pregnant learner. Participants further indicated that pregnant learners were 
allowed to be on maternity leave and the family interacted with the school for collecting the 
activities to be completed by the learner. The school’s pregnancy policy is in line with the DoE 
2001 policy that learners should not be deprived learning on the basis of pregnancy. As an 
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illustration to the challenges teachers experienced with regard to teenage pregnancy four 
participants had these to say: 
Participant T5 for us male teachers I strongly believe that we emotionally this thing 
affects us emotionally because whenever you go to a class with let’s say five pregnant 
learners in class when you’re your emotions nobody says says anything about about that 
I think it’s high time something is been done about that about that thing you go to a class 
ahh two learners two learners to three are pregnant highly pregnant hhh heavily 
In addition participant T8 said: being pregnant so now this is becoming a problem 
especially when we get to school because sometimes these learners their pregnancy 
period get some complications and that comes to my heart as an educator I don’t even 
know how to handle such matters uh and it becomes a problem so and as it becomes a 
problem for me as a teacher 
The teacher also state that it is not only teachers who are experiencing problems with the state of 
pregnant learners in the learning environment but learners themselves (pregnant ones) are 
experiencing different challenges and this is what T8 said: 
when we now uh find a child let’s say a girl is pregnant a girl a person is doing grade 11, 
emotionally a person is touched because uh remember she has to face her friends she has 
to face other uh uh co learners she has to face she has to face her educators it’s difficult 
for for her to can be able brave enough she loses her confidence 
Literature has confirmed that teenage pregnancy and unexpected delivery of babies at school is a 
course for concern and teachers claim that they are not trained to deal with such unforeseen 
circumstances, as research conducted by Du Preez, Botha, Rabie and Manyathi (2019) confirms 
that teachers lack the necessary skill and competency to deal with unexpected deliveries of 
babies at school. Teachers and the SBST minutes revealed that: teachers were also concerned 
that they are not medically trained to be midwives and fear anything might go wrong. In addition 
participant T3 had this to say: pregnancy here is of high rate and is one of the things that uh uh 
gives us a problems as educators because remember we are not doctors we are not nurses. 
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Furthermore participant T2 added that the SBST arrange with the parent or the guardian of the 
pregnant learner to be available when the need arises especially during the examinations times.  
The teacher’s concern was also supported by the SBST minutes: that there was a high rate of 
teenage pregnancy and some of the learners were in grade 12. With the grade 12 learner her 
parent or next of kin has to sign an agreement with the school and commit to taking care of the 
learner for the duration of the writing of the examination in case the learner complicates during 
the examinations. 
Furthermore, the SBST minutes reveal again that when pregnant learners go on maternity leave it 
is the responsibility of the parent or caregiver to collect school activities to the learner and bring 
them back to school, so that the learner is not left behind. 
 It is also imperative that school managers and teachers are aware of the constitution and the 
guidelines pertaining to teenage pregnancy as Ramulumo and Pitsoe (2013) alluded to the fact 
that some school managers and teachers are either ignorant or not aware of the policies and 
guidelines on teenage pregnancy. It is the responsibility of every school to align with the 
stipulated guidelines set out by the Department of Education on the policy and guidelines on 
teenage pregnancy. Furthermore, I have realised that teachers are emotionally overwhelmed, and 
they need support to deal with the challenges relating to teenage pregnancy. 
4.2.1.2 Substance abuse 
Substance abuse is on the rise at school level with our learners. Teachers are faced with ill-
disciplined learners at school. Some of these learners are under the influence of forbidden 
substances not to mention how they show no respect to the teachers or towards their fellow 
school learners. To illustrate the situation further, Jonas, Crutzen, Van den Borne, Sewpaul, and 
Reddy; (2016) found in their study that a larger proportion of learners were using alcohol and 
drugs and this situation is a concern that challenges teachers in their support to learners with 
socioeconomic barriers to learning. During the focus group interviews three participants 
mentioned that: 
69 
T8: they smoke they are intoxicated they no longer respect us they can even smoke during 
break hours. Like dagga dagga is number one here dagga is number one even after this 
legalisation that is taking place 
Similarly participant T1 said: it might be attitude but also drugs because because he is smoking 
usually in the past month one or two we were able to find uhh the guys who I mean the learners 
who were selling uhh the cigarette in the school, we advise them as to say things are not allowed 
at school and recently now the police came to the school to search the grades 8 because we are 
having difficulty in the grades 8 they are utilising these things 
Intake of forbidden substances has led to learners misbehaving at schools making it more 
difficult to be disciplined. These behaviours are exacerbated by the fact that the law has legalised 
dagga. Learners are freely smoking drugs without any consequences to their actions. On the 
other hand, there are cases reported of young learners who are selling dagga at the school. 
 Participant T1 added that: Learners at school are abusing illegal substances and this may lead 
to violent behaviour at schools.  
I also have realised that participants at school are faced with challenges of illegal substance 
abuse and at times they have no control over the situation. However, the South African School’s 
Act (Act No. 84 of 1996) stipulated that the principal of the school may randomly search learners 
for these illegal substances and administer a urine test to suspected learners so as to bring about a 
drug free environment at schools. 
4.2.1.3 Poverty and unemployment 
Poverty was referred to by participants as one of the challenges teachers are faced with when 
supporting learners with socioeconomic barriers to learning at the school. As most learners are 
coming from backgrounds where there is unemployment in the family as a result their basic 
needs relating to hunger are not met. When learners come to school without having eaten 
anything it affects their ability to learn and concentrate in class. This is corroborated by 
literature, a study conducted by Elizabeth (2020) shows that it is hard for one to focus on 
anything when hungry. Similarly, learners who come from poor family background are subjected 
to increased emotional stress which may adversely affect their learning and development, this is 
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stressed by Izard (2016) that poverty influences learners’ emotions and behaviours and it also 
affects their cognitive ability. During the focus group interviews teachers were explaining how 
challenging it is to see learners who depend on the feeding scheme for their survival. The 
situation has gotten to the level where other learners were identified because of their home 
condition to bring extra containers to carry with them some food back home. 
 In addition, two participants said the following about poverty in their school environment: 
T8 said: you might find that they are struggling with food especially here at school you 
might find they only get lunch but what about the supper what about the diner.  
This was also alluded by participant T3: there are learners who get some food from the school 
apart from the lunch that the school offers them. When they go home they bring some containers 
and then they get food that they can eat for supper and now and that is also helping a lot because 
most of our learners do not sleep on empty stomach.  
Poverty and unemployment cause learners to sometimes absent themselves from school to look 
for temporary employment for survival. Similarly, the document analysis revealed that some 
learners are repeatedly absent from school, and from my inquiries from the teachers I was told 
these learners were absent because they were temporarily employed, attend to the family errands 
and some could be-absent on the day the grant is distributed while others just disappear and 
decide not to come to school. The literature findings also revealed that learners participate in 
prostitution with older men in exchange for money (Landsberg et al., 2011) and participants 
postulate that: 
T8: poverty leads our kids to end up having some affairs in terms of support that uh 
maybe they wanna get from the elders.  
These findings are in line with the SBST minutes as they-revealed that some learners are absent 
from school as they are involved in piece jobs, others prefer to do small jobs after school to earn 
a living. Therefore, unemployment and poverty are challenges teachers face when supporting 
learners with socioeconomic barriers to learning. 
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4.2.1.4 Child-headed households 
Participants in the focus group interviews have revealed that they have lots and lots of learners 
living in child-headed-households. The child-headed-households have become synonymous with 
the learners around the school as most of them are living on their own. It is revealed by teachers 
that most learners are left to live on their own by their parents for various reasons. Some of the 
reasons participants refer to are: parents are seeking employment far away from their families, 
some parents are around but decided to get married and live with the new partner leaving the 
school going children learner to fend for themselves, or some parents have died due to HIV/Aids 
and other ailments. 
According to literature a child-headed households is defined by (Mturi 2012), Ciganda, Gagnon, 
Tenkorang (2012), and Pretorius (2013) as a family of those who are under the care and 
supervision of the person under the age of 18 years and take overall responsibility of decision 
making of the family. Furthermore, Mturi (2012),  Ciganda, Gagnon, Tenkorang (2012), and 
Pretorius (2013) reveal that learners in child-headed-households play different roles by taking 
responsibility to provide for basic, material, social and psychological needs of the members of 
the family including adults in some households (Mavise, 2011). From the finding of the 
purposive group interviews three participants indicated that learners who are taking 
responsibility as the head of the family were teenagers who played different roles, and this is 
what they said:  
Participant T3 said:  
because of this type of a problem the other ones are not at school because their parents 
have to go to work, and they must look after their siblings when their parents are off 
that’s when the learners comes to school.  
Similarly participant T5 added that: 
child-headed-families uh we have lots of them here at school.  
Furthermore participant T3 added that: 
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ma’am do you know I’m I’m a head at home I’ve got 4 siblings the other one our mother 
passed on that other one ale 2 years old I take the child to the crèche.  
Equally important participant T4 said that: I’ve got a learner imagine the learner is in grade 8 
but I hear he is staying alone 
In the same fashion participant T3 revealed that: there are learners like that some are head of 
families and they are still they are children themselves they cannot perform well because they’ve 
got so many so many things on their minds. 
 In light with what participants said, child-headed-household remains a challenge to teachers 
because they continue to deal with absent learners from school who attend to family matters and 
taking care of younger siblings (Pillay, 2011). 
4.2.2 Theme 2: Challenges Experienced by Teachers 
4.2.2.1 Wellness  
Research conducted by Scheuch, Haufe, and Seibt (2015) revealed that teachers complain more 
of psychosomatic conditions such as exhaustion and fatigue, headaches, tension, listlessness, 
sleep and concentration disorder, and this have an effect on their teaching performance. For an 
example, most teachers are absent from school because they most of the time have stress related 
problems that interfere with their health and performance at work. Furthermore, Scheuch, Haufe 
& Seibt (2015) revealed that teachers show more signs of burnout and this condition has a 
medical dilemma. During the focus group interviews two participants complained of their health 
not being taken into account as they sometimes stand in front of learners even when they are 
unwell.  
T3: we get sick and still continue as if all is well we get drained you know sometimes looking 
at these learners and how helpless we are that we cannot help them 
Similarly participant T8 added that: uh uh sometimes you know uh we are tired because we work 
we teach grade 12 and other grades we really need support as educators because sometimes 
really there is a lot we do some learners fight with other learner and then we waste time in 
solving these problems and not attending other learners 
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Wellness according to the National Wellness Institute is an active process of becoming aware of 
and making choices towards a healthy and fulfilling life. Furthermore World Health Organisation 
explained wellness as a state of complete physical, mental and social wellbeing and not merely 
the absence of disease or infirmity. Similarly the research conducted by Romans (2020) 
emphasise on the importance of supporting teachers’ health and wellbeing during the 
unprecedented times of COVID-19.  
Coupled with what is said Khan (2017) refers to wellness as the integration of different life 
components such as the spiritual, emotional, physical and the mental that helps one to interact 
effectively within the community. Furthermore Khan (2017) refers to wellness as the sense of 
feeling one has about life and maintaining good health. During my interactions with teachers I 
have discovered that poor working conditions, that is, lack of teaching resources impacted on the 
health of teachers as they worry a lot about the negative outcomes of the results thereof. 
Similarly Wessels and Wood (2019) emphasised that teachers work under difficult circumstances 
such as overcrowded classrooms with lack of resources that have a negative impact on the 
performance of learners which most of the time they get blamed for poor results. 
 Psychological wellness 
Maintaining and supporting the psychological health of teachers is important in helping teachers 
to support learners in their socioeconomic barriers they may encounter in their learning. Equally 
important the SACE (2011) found it necessary to support teachers with emotional and 
counselling services to enable them to deal with their stressors.  
Teachers’ health is of great concern because there are times when they get sick and are 
overwhelmed and stressed by their own lives and they feel they need to be psychologically 
supported and be given counselling so that they are able to support learners with socioeconomic 
barriers to learning. These, however, are some of the challenges teachers are faced with and 
hinder them from effective interaction with learners experiencing socioeconomic barriers to 
learning. One teacher commented by saying. T8 there could be many reasons why the teacher 
fainted in class; nevertheless, something has to be done to support them. Counselling however, is 
not only for the learners but for teachers too to maintain their mental health as well and their 
wellness. An effective counselling and psychological support is an important component of life 
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that can help teachers to sustain their working conditions and deal better with challenges in their 
inclusive classroom environment. As I was interviewing participants I realised that teachers were 
psychologically fatigued and needed to be supported so that they are able to interact with 
learners in an effective and active manner. 
Therefore, I realised that teachers needed continuous support throughout their teaching and 
learning journey such as counselling, as these will help them in the challenges they face in 
supporting learners with socioeconomic barriers to learning. Not to mention how much teachers 
needed counselling and support and two participants emphasised on the need.  
T3: we forget we are human what happens to a class when a teacher faints  
Again participant T8 said: We also need psychological support as teachers we get drained. 
In the same fashion participant T3 emphasised that:  
we need someone people to talk to us we need counselling even us as teachers if it was 
possible that the government was hap was allocating let’s say 5 schools per counsellor, 
psychologist like I mentioned earlier on that each and every school must have a social 
worker.  
 Emotional wellness 
Teachers are working under stressful environments that affect their emotional wellbeing and the 
stressors include but not limited to overcrowded classrooms, learner behavioural challenges, 
paperwork, limited resources and workload (Lever, Mathis & Mayworm, 2019). In addition, 
Lever, et al (2019) emphasises that teachers’ stress and burnout have negative impact on the 
learner educational performance. 
The school is a micro-system that is interacting with the family and teachers may not necessarily 
be able to have all the information about the learner. Thus the interaction of the SSW will bridge 
the gap between the school and the family. One teacher explained it well that they are only 
teachers and they need other departments to step in and collaborate with the education system so 
as to help teachers with the many challenges they faced as they execute their duties especially 
when supporting learners with socioeconomic challenges. 
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Participant T8 also indicated that:  
Remember we are not doctors; we are not nurses. Education we are only specialised in 
education but there are all other these departments that we cannot feel in terms of 
helping these kids, so we need a lot. We get emotionally affected with what is happening 
with our learners.  
The situation needed prior intervention of the School Social Worker to counsel the family and 
help the learner to deal better with the bereavement, thus creating a smooth transition from one 
system to the other system. The following are some of the challenges teachers are going through 
in their attempt to supporting learners with socioeconomic barriers to learning especially with the 
loss of a parent or family member and three participants said: 
Participant T8 added that:  
About the passing away of parents I’ve a learner in one of the classes in 11c uh that girl 
now as I am talking she is absenting herself like nobody’s business uh you know her mum 
got passed away. she was trying to deal with the matter really it’s a problem and these 
issues really they are giving us a great challenges we can’t now for example I don’t 
really even know where she is staying. And as educators to not know exactly the 
challenge that she is in, how can I as an educator be able to help her get out of the 
situation? 
In addition participant T3 said:  
learners who lose their parents in the form of death those children need counselling not 
just supporting them for attending the funerals and coming back but what happens after 
the funeral when the child come back to the school 
Schools are increasingly becoming an important community venue for addressing learners’ 
health needs. Therefore, the School Health Nurses is the health care provider expected to provide 
initial and sustained interventions to learners in the school environment and further expected to 
identify and address health challenges learners face (Dibakwane & Peu, 2018).  
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The presence of an SHN will help alleviate medical emergencies learners may face at school and 
also help teachers to lessen their challenges in dealing with all sorts of socioeconomic barriers 
learners are facing. Teachers are also pleading with the department if they: 
As participant T8 added:  
bring on some health practitioners because sometimes we might find that there are health 
problems these learners we can’t be able to attend them in a medical manner because we 
were not trained in that manner so it’s very difficult.  
In addition to what teachers shared about the need to support learners emotionally. I have 
realised that learners need to be emotionally and wholly supported for them to be able to deal 
with their schooling activities. 
4.2.2.2 Lack of training in dealing with barriers learners experience 
IE requires teachers to be skilled and trained in accommodating learners with diverse learning 
needs as research conducted by Abongdia, et al (2015) revealed that teachers are trained to be in 
the mainstream environment as a result they lack the skills to teach in the inclusive classroom 
which often consists of learners with a variety of socioeconomic barriers to learning. Similarly 
Marais (2016) emphasised that institutions of teacher training should have training programmes 
that train teachers to address the socioeconomic barriers experienced by learners. On the same 
breath the policy on SIAS (2014) revealed that teachers needed to be trained and supported so 
that they master competencies and are able to support learners with barriers to learning. However 
lack of training on dealing with socioeconomic barriers to learning was highlighted by four 
participants during the focus group interviews. 
As an illustration participant T5 added that:  
At university level you are been trained on how to deliver curriculum and content and but 
if ever if you can be given that training and on how to maybe to talk even support them 
Similarly participant T8 said:  
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We also have to be trained to uh uh to help pregnant learners when they need help 
because uh you may find they sometimes complicate in class and we are only educators 
not nurses or doctors 
In addition participant T8 felt that: 
learner with uh uh weapon uh uh then remember sometime uh uh what happened by that 
time we were all shocked we couldn’t know what to do and now the principal is also 
shocked, and we need to know how to deal with uh uh such situations 
Similarly participant T3 alluded that: 
I also want to add to that some learners need special assistance with their reading ability 
they may as well need specialised teachers uh to help them with their reading 
On the same token participant T2 added that:  
They can give more uhh educators more privacy and training in this field that can deal 
with learners with uhh that who are affected with socioeconomic barriers to learning. 
As I analysed participants’ sentiments I realised that they want to help learners in an inclusive 
manner but lack the ability to do so and they are willing to be trained. This is also proven in the 
demographic information on participants about their training and qualification that they lack 
skills in dealing with learners with barriers to learning. However, the White Paper 6 (2001) 
advised teachers that they needed to improve on their skills and knowledge so that they are 
equipped in supporting learners with barriers to learning. In some cases participants feared 
helping learners especially learners who are expectant. Because they think things might go 
wrong as they have no expertise in the health matters. Again they demonstrated how vulnerable 
they were during an incident where a learner stabbed another learner they were shocked and 
helpless as nothing prepared them for the situation. 
Therefore, institutions of teacher training need to make it compulsory that, all student teachers be 
trained in addressing barriers to learning at school level. It is clear from the interview above that 
teachers want to be trained so as to support learners with socioeconomic barriers to learning. 
Again it was also revealed during the group interview that teachers need to be trained to deal 
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with sporadic violence experienced at school level and be prepared to deal with the sight of 
blood should there be such situations.  
4.2.3 Theme 3 Challenges in the Classroom 
4.2.3.1 Language of learning and teaching (LOLT) 
Many learners at the school find it difficult to express themselves in the LOLT as this is not a 
language they easily interact in. Most teachers have mentioned that learners listen and 
understand better when they code switch. Language is a means or system used to interact and 
represent concepts and it is a social tool that enables us to communicate our thoughts, ideas, 
feelings with others (Nel, 2015). For example, if a learner experiences some barriers to learning, 
teacher/s actively interact with the learner through communication so as to understand the 
situation better and offer appropriate support. Research conducted by Kioko, Ndung’u, Njoroge 
and Mutiga (2014) revealed that learners acquire linguistic and cognitive skills better in their 
mother tongue and learners who are taught in a foreign language tend to repeat grades and 
dropout. Furthermore, Kioko, el al (2014) attribute that the use of mother tongue at school is 
important for learners to successfully bridge their home learning experiences to school learning 
experiences. 
According to Sahin (2018) the use of mother tongue is important because it helps learners to 
express themselves in a meaningful way and their skills to comprehend, analyse and interpret 
language will improve. Furthermore, Sahin (2018) reveal that learners taught in their secondary 
language which is English find it difficult to communicate, interact or make meaning of language 
concepts. They even have a problem with expressing themselves in their LOLT (English). This is 
confirmed by two teachers that: 
As an illustration participant T4 mentioned that:  
Learners are scared to ask questions because they have to express themselves in English. 
Teachers also perceive language teaching as the sole responsibility of language teachers and yet 
every teacher is a language teacher. This has been proven in the statement of one participant’s as 
saying: 
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Participant T7 said:  
Teachers who are teaching uh uh Life Orientations and English and so on akere can 
teach language because these are the kind of subjects that involve learners more in 
dealing with these kind of problems. 
LOLT is a challenge to teachers who are supporting learners with socioeconomic barriers to 
learning because learners cannot freely interact with the teacher during learning in class as LOLT 
is a barrier to their learning. English by law is a language of learning and teaching but majority 
of the students are not capable of using English in their learning (Maganga, 2016, p. 46). 
Furthermore, Maganga (2016), explains that student can do better when taught in their mother 
tongue and this is ignored by the department education. 
Teachers have also emphasised that they experience a lot of language challenges with LOLT 
because at times learners find it too difficult to understand concepts in English and when they 
(teachers) code switch learners tend to understand better. It is therefore important that learners be 
taught in the language they understand and can freely express themselves in it.  
It is important that teachers help learners with their language issues so that learners are able to 
understand concepts and make critical analysis of their understanding. However, my analysis of 
learners’ entry marks show that they do not pass English as a learning subject. The majority of 
learners if they pass English as a subject they are at level two very few manage to pass at levels 
five to seven this is contained in the teacher’s mark sheets.  
4.2.3.2 Overcrowded classes 
The school has recently been experiencing overcrowded classes as they were renovating the 
school, but on the ordinary they still have 40-45 learners in a classroom. South African schools 
are faced with overcrowded classrooms and the challenges of overcrowded classrooms may stay 
here for some time to come (Marais 2016). For example, Amnesty International (2020) found 
that classes were overcrowded and that some schools in the Eastern Cape had165 learners in a 
grade and in three classes. Overcrowded classrooms are posing a challenge to teachers because 
they impede on the opportunity of learning and teaching as learners appear to be less motivated 
and are not actively involved in their learning (Marais 2016). Teachers are expected to teach and 
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support all learners with their diverse needs but overcrowding in the classroom remains a 
challenge to teachers. The challenges that teachers are experiencing in this instance limit them 
from literally reaching to learners because practically there is no space to move around in the 
classroom. Findings on the research done by Khan and Iqbal (2012) reveal that overcrowded 
classes diminish the quality of teaching and learning with adverse implications for reaching 
educational goals. And this impacts on the inability of the teacher not to attend to the 
individual’s educational and developmental needs. Two participants mentioned that in an 
overcrowded classroom you have to talk on top of your voice. Participant T1 said: 
You will always talk or raise your voice high. 
Equally important participant T8 added that: 
Remember we are teaching more than 40 uh uh to 80 learners in class and it’s a problem to 
address it’s a problem and sometimes they are very sleepy 
However, participant T3 also added that:  
Sometimes because of the numbers in the class you you just don’t know but I think teachers are 
trying their best 
 Learners cannot even hear you as a teacher and it might lead to rowdy behaviour in the 
classroom. Some of the challenges of overcrowded classroom are explained by Onwu and 
Stoffels (2005) and they have an impact on teachers supporting learners with socioeconomic 
barriers to learning: 
 Lack of physical space for movement around the classroom. 
 Diminished opportunities for all learners to participate actively in the learning process. 
 The impersonalising of teaching. 
 Excessive workload for teachers. 
 Limited opportunities to meet individual learner needs for self-activity, inquiry, motivation, 
discipline, safety and socialisation. 
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Overcrowded classrooms are a reality in most schools and create challenges such as discipline, 
not reaching learners adequately in class this is to mention but a few. Therefore, effective 
learning and teaching is also affected.  
4.2.3.3 Violence at school level 
The school has experienced acts of violence to the extent that a learner attacked one learner with 
a sharp object and both teachers and learners were shocked by the incident. No one was prepared 
to deal with the situation and teachers and learners ran for their safety even the principal did not 
know what to do. Participants also mentioned that one learner accidentally stabbed a fellow 
learner with one of their instruments they use in the classroom; unfortunately, the learner lost his 
life.  
Another key point mentioned by participant T5 is that: 
I am asking myself what uh uh does the the department of education says or will say if a 
teacher gets hurt or gets injured in the process.  
As I was interacting with teachers they revealed that there is a recent incident where a learner is 
referred for counselling because he stabbed another learner to death and the learner said that was 
an accident. This is to highlight how violent our learners are, and the challenging environment 
teachers are subjected to.  
Participant T8 alluded to the fact that a:  
Learner here who bladed one learner with uh uh weapon.  
Teachers are faced with violent learners who bring with them weapons with the intention to 
course bodily harm. There has been violence at schools where learners and teachers were 
victims, and the law is not giving adequate support to protect the teachers. On the same token 
teachers were sharing with me a recent incident where a learner killed a fellow learner though 
they said it was accidental. Again I also realised that the experience was still vivid in their minds 
and was hard for them to deal with it because it was a shock. I further related the incident of 
violence with what the teachers said before about the learners using drug and alcohol that they 
sometime get aggressive in their behaviour. This is however, warned by the SACE (2011) that 
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the consumption of alcohol and use of drugs leads to aggressive behaviour that might lead to 
school violence. 
4.2.3.4 Response from the district-based support team (DBST) 
The DBST is a team designated by the Department of Basic Education to render support to 
teachers and addressing diverse learning needs (White Paper 6, 2001). 
The slow response from the DBST is posing challenges to teachers because whenever they 
pertain to learners, the cases are not promptly attended to. It was also established with teachers 
that at times learners even leave school without being given the support they needed from the 
DBST. As two teachers complained that, 
Participant T2 detailed that; 
The department of education is taking long time before they response, if you refer a 
learner they will just tell you to fill the forms and then from there uh it will take some 
months at the district office after some time they will respond 
On the other hand, participant T3 also mentioned that:  
they will send a counsellor the counsellor will come in March and say ma’am fill in this 
forms I will come back and take them the other one came in February today it’s August 
I’m still waiting for them to come and take the SNA forms that they must that I was 
supposed to fill 
It is clear from the participants’ interviews that the DBST is slow in addressing the challenges 
teachers are experiencing in supporting learners with socioeconomic barriers to learning. Some 
learners leave the system without being helped, and the concern is that these learners enter the 
community with unresolved issues that may negatively have an impact on their wellbeing. 
Therefore, the DBST has to address learners’ issues speedily and while they are still in the 
system. Similarly the minutes from the SBST reveal that teachers do report for assistance for the 
DBST, but it takes time for response.  
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4.2.3.5 Lack of parental involvement 
The socioeconomic conditions parents find themselves in leave little choice for them to be part 
of the educational development of their children. Most of the time they are not able to help with 
the learner’s homework and they make the care and support of their children the responsibility of 
the older sibling. Sometimes they leave children to fend for themselves in pursuit of a better life 
looking for employment in the urban areas.  
The document analysis revealed that teachers were concerned with the high rate of learner 
absenteeism because according to teachers some learners absented themselves from school and 
came back whenever they wanted to. When parents are not involved in the learners’ school work 
and not attending school meetings, learners’ performance may suffer as a result. This was 
confirmed by one participant:  
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Participant T1:  
Lacking in the parental involvement in this regard because uh for them not to support 
their kids it’s also hindering and the learning and teaching.  
Teachers need parents to be involved with their children. Even if they have no formal education, 
support is vital in building learners’ self-confidence. T1 had this to say:  
We are able to call parents’ meetings, but parents are also not coming in in numbers. 
Teachers claimed that they had learners who are literally not being looked after and teachers 
went out of their way to provide for such learners because it was impossible to carry on with 
learning and teaching when there were learners in the class whose basic needs such as lack of 
proper clothing, were not satisfied. Some teachers even went as far as asking for donations to 
cater for learners’ basic needs.  
Furthermore Rosa and Tudge (2013) stated that the exo-system is an ecological setting in which 
the developing learner is not situated, and does not participate actively in it, but nonetheless 
experiences its influence. I noticed from what participants shared that they play a parental role in 
supporting learners with their basic needs because of the poverty learners experienced from 
home. 
In support, T3 said: 
Sometimes our hands are tied. Look at this learner who came to school one day without 
shoes. There are some stake holders that donates shoes to schools. 
Parents are not taking responsibility to care for the basic needs of their children because they are 
unemployed, and it then becomes teachers’ responsibility to provide for learners. T3 said that:  
The other ones are not at school because their parents have to go to work, and they must 
look after their siblings and care for them. 
Similarly, T4 added that:  
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The absence of parents. I bought this socks for him. He is not at school; even today he is 
not at school. I don’t know what’s happening with him at times when he comes to school 
you can see that he didn’t even have a washing powder. He is dirty. 
I further realised that learners’ absenteeism was a result of lack of parental involvement because 
learners lacked parental supervision in their lives. Furthermore, lack of parental involvement in 
the learners’ educational development brings about challenges to teachers in supporting learners 
with socioeconomic barriers to learning because some learners were emotionally torn. Therefore, 
it is the school’s responsibility to teach parents to understand that their involvement in the 
learners’ school work can help improve learners’ performance and alleviate the challenges 
teachers are faced with. Three teachers gave evidence about learners’ absenteeism. T8 said:  
She is absenting herself like nobody’s business.  
In addition, T3 added that:  
Staying alone because the mother is married, and the learners is absent from school 
some days. 
Similarly, T4 stated that:  
The child is sitting in with the kids so that the mother can go and find something to eat 
for them.  
Learners at school come from poor family backgrounds where there was unemployment and 
poverty. It has been shown in this study that it has negative effect on the educational 
development of learners. From what teachers said, it was clear that there is lack of parental 
involvement in the learning of their children because parents are looking for employment in 
more developed areas far away from home.  
4.3 STRATEGIES IN ADDRESSING BARRIERS TO LEARNING 
Teaching strategies teachers apply when supporting learners with socioeconomic barriers to 
learning should address the needs of learners. Strategies will differ from learner to learner as 
their learning needs are different. Two participants in this study mentioned some of the strategies 
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they applied in their inclusive classrooms; however, teachers said it was hard to apply 
differentiated strategies. For example, T5 stated that: 
The only support we are getting from them is curriculum and content-based. There is 
nothing, there is nothing on social economic that we that we receive – nothing. 
4.3.1 Interaction 
Teachers are using interaction as a strategy to observe, see, hear and understand learners as they 
continue to interact in the groups in the classroom. This is also emphasised by McMillan and 
Schumacher (2010) that observation is seeing and hearing rather than self-reporting from 
learners. Teachers use discussions when they want to help learners deal with challenges in their 
inclusive environment. Similarly, using interaction with learners helped learners to open up and 
talk about things that affected them personally. Two participants mentioned interaction as a 
method they used to gain a better understanding of learners’ needs, and this is what they said: 
As Life Orientation teacher because there are case studies that relates to what they are 
going through so that they are able to express themselves there. As a Life Orientation 
teacher and SBST member, sometime when they hint on what they are going through, if I 
find tim,e I call that learner and then somehow just ask them what is happening what just 
subtly so and then the learner in most cases they tell you. (T3).  
Sometimes I give them [a chance] whenever they find a topic that that they can be able to 
open up. (T4) 
I also realised that participants were using interaction as a strategy to support learners 
experiencing socioeconomic barriers to learning. Through their teaching, they prepared topics 
that made learners talk about their own situation. This showed that teachers were using different 
strategies to address the barriers learners were experiencing. 
4.3.2 Curriculum Differentiation 
Curriculum differentiation refers to the strategy of responding to the needs of learners with 
diverse learning styles and needs (DBE, 2017). Teachers acknowledged in the focus group 
interviews that they had different types of learners which was a challenge. However, the DBE 
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(2011) stipulated that teachers should vary their teaching methods according to various needs of 
learners. For example, electronic learning or e-learning may be introduced to address different 
learning difficulties of learners with barriers to learning. 
In analysing learners’ activity books, I realised that teachers were not differentiating curriculum 
according to the diverse needs that learners experienced in the classroom environment, because 
they were all doing the same activities even though there was evidence of learners with different 
barriers to learning in the same classroom. The DBE, however, through the policy on SIAS 
(2014) encourages teachers to use curriculum differentiation because it is a strategy teachers can 
use to support learners with barriers to learning. 
This was mentioned by some participants. Teachers mentioned in the focus group interviews that 
if they could not help learners to understand and master certain concepts and tasks, they made 
use of other learners who had already mastered the concepts. Two teachers mentioned using the 
skill of learners who understood better and could help other learners lagging behind to 
understand concepts taught in the classroom. The aim of analysing learners’ activity books was 
to investigate if teachers were able to differentiate curriculum or whether teachers were applying 
a one-size-fits-all approach. Participant T3 said that:  
Different types of learners we have the slow learners the middle ones the playful ones we 
have those who grasp quickly that teachers are using learners who understand better to 
help those at a different level of understanding. 
Similarly, participant T6 said:  
D’Olivera, please explain to this learner who is slow because by doing that that learner 
who can understand very quickly akere he does not get bored he enjoys doing that so that 
is how I deal with that particular problem. 
Participant T3 further said:  
If there is a learner who understands the concepts more more than other learners, I ask 
that learner to to just explain to them. 
88 
For teachers to be able to deal with the challenges of learners lagging behind, they allow the 
process of scaffolding to take place, and for other learners to support their peers in learning new 
material (DBE, 2017). Therefore, I realised that participants were able to help learners to 
complete activities on their own but under their supervision. Similarly, they allowed learners to 
solve their problems and interact in groups while the teacher monitored and managed them.  
4.3.3 Learner Counselling 
Counselling may be used as a therapy for individual learners experiencing barriers to learning or 
problems they face in life and it can further be guidance and skills training programme (Theresa, 
2016). Moate and Cox (2015) said that counselling learners helped with creating a conducive, 
supportive and trusting environment equally important is what the teachers alluded to about 
addressing the emotional state of learners. Participant T4 said:  
I’m saying they forget that if they don’t deal with the emotions neh for of the learners’ 
neh they won’t be able to get the 100% they are looking for.  
The findings show that teachers are hard-pressed to produce results with learners who are 
emotionally burdened and may be in need of emotional support more than performing in their 
studies. Participant T8 said:  
Director wants performance, performance 90% performance. 
The findings tell you that the DBE is only concerned about performance and curriculum; not 
much emphasis is put on the emotional wellbeing of learners which is a challenge to teachers’ 
ability to support learners with socioeconomic barriers to learning. 
Going through bereavement can be emotionally and psychologically traumatic for anyone and 
for learners who may have lost more than one family member, this may even be more traumatic. 
Therapeutic counselling is recommended for learners to help them deal with their situations. The 
therapy will assist in helping learners to cope and develop wholly. One participant mentioned 
one of the learners in class who lost her mother, and the learner was behaving as if nothing had 
happened, but later on it got the better of her because she started absenting herself from school.  
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The passing away of parents. I’ve a learner in one of the classes in 11c uh that girl now 
as I am talking she is absenting herself like nobody’s business, she was telling everybody 
she was my mum passed away. (T8). 
Literature revealed that learners’ wellness is affected by poverty at home, which essentially 
affects learning and children’s wellbeing. Poverty often results from unemployment, low income 
and child-headed households and essential leads poor nutrition, and it is the leading cause of 
children lacking the ability to learn which results in learners dropping out of school (UNESCO, 
2006). Furthermore, Salgong, Ngumi, and Chege, (2016) revealed that counseling learners will 
help them deal with life experiences in a healthy manner and acquire appropriate methods to 
avoid unhealthy situations. 
Literature further revealed that learner wellness is compromised by lack of access to basic 
services and needs such as food, clothes, shelter and health services (Izard, 2016). Violence on 
learners impacts negatively on their academic performance because when they study in a violent 
environment, their academic achievement is lower and their mental and physical wellbeing is at 
risk (UNICEF, 2012). Equally important, Burton and Leoschut (2013) emphasised the negative 
impact of school violence on the victims, as they drop out as a result of their decreased 
educational performance and they show symptoms of fatigue and depression which may have 
long lasting psycho-social effects. Three teachers, however, stated that learners’ wellbeing was 
affected: 
The learner in most cases they tell you hore ma’am what I wrote about is exactly what I 
am going through the thing is I have nobody to talk to so I talk in my writing I try to call 
for help but it’s not easy it’s not easy… we have learners who lose their parents in the 
form of death those children need counselling not just supporting them for attending the 
funerals and coming back but what happens after the funeral when the child come back 
to the school. (T3). 
That girl now as I am talking she is absenting herself like nobody’s business and man, 
this child might be emotionally touched, and this child might need a serious help (T8). 
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Social economic that we that we receive nothing we uh don’t know uh how to help 
learners with social economic problems. Other learner learners lose their parents 
through death. (T5). 
According to the findings from the group interviews, counselling learners for different barriers 
they experienced is of paramount importance for their educational development. Learners 
experience different emotional barriers, and they need to be supported so that they can adjust to 
their situation and perform better. 
4.3.4 Collaboration 
Mora-Ruano et al. (2019) referred to collaboration as collective teaching, eventually forming 
professional communities that help them to know and support learners with barriers better. 
Research conducted by Mora-Ruano et al. (2019) further revealed that professional learning 
communities improve on effective teaching and learner performance and achievement. In 
addition, with collaborative teaching, learners feel better supported by their teachers.  
WITS School of governance and Bridge (2016) further state that when parents, teachers and 
stakeholders work together, they collaborate to set goals and support learners in their learning. 
Two teachers in the focus group revealed that they worked with other teachers; when they 
struggled with certain aspects of their teaching, they asked for help from other teachers who had 
a better understanding of the concept. The DBE (2011) emphasised that when teachers work 
together in a collaborative way, they learn from each other, plan together and support each 
other’s work, as T (3) mentioned that:  
And then sometimes like myself in Consumer Studies there are calculations for costing and I 
know there are teachers here who are teaching math’s lit who are who are doing costing there is 
entrepreneurship maybe it’s a it’s a that topic and maybe I do not understand it I do ask those 
teachers  for help. 
Similarly, T (7) said that: teachers who are teaching uh uh Life Orientations and English they 
allow learners to talk about their problems 
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4.4 CHAPTER SUMMARY 
In this chapter, data analysis and interpretation were presented. Teachers were purposely selected 
with the aim of reaching objectives of the study and documents were also analysed which 
revealed that teachers were not familiar with the guidelines set out by the department and that 
more training is needed to train teachers in their inclusive teaching environment. The next 




SUMMARY, CONCLUSION AND RECOMMENDATIONS 
5.1 INTRODUCTION 
The aim of the chapter was to give a review of the whole analysis of the qualitative research data 
collected through focus group interviews and document analysis. I then provide 
recommendations based on the findings from the themes that emerged from the data analysis.  
The following research objectives were helpful in answering the main research question:  
 To determine the socioeconomic barriers teachers experience when supporting learners in the 
classroom. 
 To explore the role teachers play in supporting learners with the socioeconomic barriers to 
learning. 
 To establish which institutional barriers teachers experience when supporting learners with 
socioeconomic barriers to learning. 
 To explore ways in which teachers are currently supporting learners with socioeconomic 
barriers to learning. 
 To suggest ways in which the challenges can be addressed and appropriate support can be 
provided to learners with socioeconomic barriers to learning. 
5.2 SUMMARY OF THE FINDINGS 
In the analysis of the research, the data and the emerging themes gathered were used to answer 
the main research questions as well as the sub questions. The findings were consistent across all 
data collected through the literature study and the empirical study. Similarly the findings of the 
research were able to answer the following research questions: 
5.2.1 Challenges in Supporting Learners with Socioeconomic Barriers to Learning 
Findings of the research revealed that teachers were experiencing challenges with learners 
having socioeconomic barriers to learning, as discussed in 2.4. The findings further revealed that 
lack of training of teachers to address and deal with these socioeconomic barriers to learning was 
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a challenge teachers had to deal with. The findings revealed that teachers had to deal with the 
verbal and physical abuse from learners. 
Lastly the working conditions teachers find themselves in were a constant challenge as 
sometimes there were no resources which affected the results in a negative way. All these had an 
impact on the wellbeing of teachers. 
5.2.2 Socioeconomic Barriers that Teachers Experienced in the Classroom 
The above research question was answered as the findings of the research revealed the following 
socioeconomic barriers to learning experienced by teachers in the classroom. 
Data that was collected from literature study as well as data collected from participants proved 
that socioeconomic barriers to learning are affecting and impacting the normal learning and 
teaching of learners; for example, participants said that poverty and unemployment caused 
learners not to concentrate in class. Therefore, the findings were able to answer the research 
question: which socioeconomic barriers to learning do teachers experience in the classroom? 
Furthermore, unemployment and poverty were found to be factors beyond the learners’ power 
and this is explained in Bronfenbrenner’s ecological exo-system, that when parents are 
unemployed, the learners suffer the most. Furthermore, Rosa and Tudge (2013) emphasised that 
the exo-system is an ecological setting in which the developing learner is not situated, and does 
not participate actively in, but nonetheless experiences its influence. 
Teenage pregnancy was a serious challenge that teachers had to deal with at the schools. Some 
teachers said that in one class there was more than one pregnant learner, and, as male teachers, it 
was emotionally traumatic for them. This is despite the fact that the DBE through the Life 
Orientation curriculum learners were still falling pregnant. Literature has also confirmed that 
unexpected delivery of babies at school was a challenge to teachers because they claimed that 
they were not trained to deal with such unforeseen circumstances. Du Preez et al. (2019) 
confirmed that teachers lacked the necessary skill and competency to deal with unexpected 
deliveries of babies at school. 
Child-headed-households was another challenge teachers had to deal with because learners were 
taking responsibility of looking after their siblings, taking young siblings to and from school, 
94 
cleaning and cooking for the family. It was revealed by teachers that many learners were left to 
live on their own by their parents for various reasons. Furthermore, literature revealed that 
learners in child-headed households play different roles by taking responsibility to provide for 
basic, material, social and psychological needs of the members of the family including adults in 
some households (Mavise, 2011). Through the nutrition programme, the DBE makes provision 
for children such as these, and teachers also buy provisions for them to take home. Lack of 
parental involvement was also a challenge as teachers complained that parents were not 
supporting the education of their children and did not attend school meetings. The SACE (2020) 
stated that parents are obliged to be involved in supporting their children’s education and attend 
meetings when called by the school and teachers are morally bound to help parents to get 
involved. 
Overcrowded classrooms were also a challenge that teachers are dealing with and they revealed 
that they could not reach all learners as the space was minimal. Literature revealed that 
overcrowded classrooms were unhygienic because when a learner had a contagious infection, 
other learners were likely to be infected because of close proximity (Marais, 2016). LOLT was 
also a challenge as teachers said it was hard to get feedback from learners as they were unable to 
express themselves in English. More importantly, our country has 11 official languages and the 
Constitution of the Republic of South Africa (1996) states that every person has the right to 
receive education in the language of their choice in any learning institution in the country. But 
this is contrary to what is happening in our education system because English remains the LOLT 
and most learners do not do well in the language. 
5.2.3 Role of Teachers in Supporting Learners with Socioeconomic Barriers to Learning 
The findings of the study revealed that teachers go beyond the role of teaching by parenting 
learners who come to school with basic needs not being met. Some teachers have said they buy 
clothing items for learners who are without and sometimes they look for sponsors to help out. 
Teachers further revealed that they counsel learners and help them to open up about what bothers 
them. So, teachers play different roles in the lives of learners and the research question was thus 
answered. 
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5.2.4 Institutional Barriers  
The findings of the study revealed that teachers experienced LOLT as an institutional barrier that 
affects the learning of learners. It was revealed by teachers that learners prefer to keep quiet 
rather than to express themselves in English. The analysis of documents also revealed that 
learners do not do well in English. Furthermore, overcrowded classrooms were found to be 
institutional barriers to learning as learners cannot learn properly in an overcrowded classroom. 
It was also found that overcrowded classrooms were unhygienic and put the health of learners at 
risk. 
5.3 LIMITATIONS OF THE RESEARCH  
This study only elicited the viewpoints of a small group of secondary school teachers about 
teachers’ challenges in supporting learners with socioeconomic barriers to learning. Parents, 
learners and the community could have made part of the focus group interviews. 
Therefore, the results cannot be generalised.  
5.4 RECOMMENDATIONS  
5.4.1 Recommendations to the Department of Basic Education 
My recommendation to the DBE is the department should address the matter of overcrowded 
classes as it is an institutional barrier that hinders teachers from addressing learners’ needs 
individually. Similarly, IE should be made compulsory at institutions of higher learning for 
student teachers to provide all teachers with the skills to help learners who are experiencing 
barriers to learning.  
I further recommend that the DBE uses learning facilitators to demonstrate to teachers how to 
apply different methods of teaching in an inclusive environment rather than telling them about 
the different methods of teaching that can be utilised to address the different needs of learners in 
an inclusive environment. 
Lastly, I recommend to the DBE that the wellbeing of teachers be taken into account as 
participants have complained of being unwell and burnt out.  
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5.4.2 Recommendations to the Teachers 
Teachers play a pivotal role in the educational development of the learner. It is important that the 
teacher is the source of information and imparts this information to learners. The teacher training 
institutions are also important in preparing teachers for their role of teaching learners in the 
inclusive environment. I therefore, recommend that teachers take courses in IE instead of waiting 
on the government for in-service training. Continuous professional development is important for 
all professional to remain relevant to the ever changing world. Teachers too should be proactive 
as well.  
5.4.3 Recommendations to the School 
I recommend that the school should involve the parents and the community in learning and 
teaching. This may be done during school meetings arranged by the school. Parents can be taught 
about IE so that they develop an understanding of what barriers to learning are, how to support 
learners experiencing these barriers and be able to accept the barriers learners may be 
experiencing. Parents and caregivers’ understanding of IE may also help them to constantly liaise 
with teachers to support the learner. Teachers may then devote time in supporting learners 
without any caregiver. 
 
5.5 RECOMMENDATIONS FOR FURTHER STUDY 
This study was exploratory in nature with limited scope. Therefore, it only focused on the 
challenges teachers experience when supporting learners with socioeconomic barriers to 
learning. Therefore, the scope for future research may include the viewpoints from parents, 
learners and the community and be incorporated in the existing literature to give better 
understanding of these challenges.  
Similarly, future research on the effects of poverty on learners from child-headed families could 
provide a better understanding of the challenges experienced by teachers when supporting 
learners with socioeconomic barriers to learning. Therefore, the scope of research could be 
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extended to learners and primary school teachers, as the present research was conducted with 
secondary school teachers only. 
5.6 CONCLUDING REMARKS 
This study set out to investigate the challenges teachers experienced when supporting learners 
with socioeconomic barriers to learning. It further sought to determine which strategies teachers 
used to support learners in the inclusive classroom with different barriers to learning. 
The findings of this study have confirmed the challenges teachers experience in supporting 
learners with socioeconomic barriers to learning. The study found that if teachers are provided 
with proper and continuous training, they would better understand and apply policies as 
stipulated by the DBE. The study also found that there are too many policies that teachers do not 
know about and when and how to apply them. 
It was also found that teachers need to be shown how to apply curriculum differentiation in their 
inclusive classrooms as it was evident from the focus group interviews that teachers were 
applying the same strategies of teaching irrespective of the different barriers learners were 
experiencing. Institutions of teacher training should incorporate the concept of IE as part of 




Abongdia, J.A., Foncha, J.W. & Dakada, A. (2015). Challenges encountered by teachers in 
identifying learners with learning barriers: Towards inclusive education. University of 
Fort Hare, Alice. 
Ainscow. M. & Miles, S. (2008). Making education for all inclusive: Where next? Prospects, 38, 
15-34 
American Association of Colleges for Teacher and Education & National Centre for Learning 
Disabilities. (2011). Preparing general education teachers to improve outcomes for 
students with disabilities. Prepared for AACTE and NCLD by Linda, P., Blanton, 
Maeleen, C., Pugach and Lani, F. 2011 
Amnesty International South Africa. (2020). Broken and unequal: The state of education in 
South Africa. Johannesburg: Amnesty International. 
Andersen, L., Nyamukapa, C., Gregson, S., Putfall, E., Mandanhire, C., Mutsikiwa, A., Gawa, 
R., Skovdal, M. & Campbell, C. (2014). The role of the school in supporting children 
affected by HIV: Stakeholders report. Biomedical Research and Training Institute, 
Harare, Zimbabwe  
Arkava, M. L., & Lane, T. A. (1998). Beginning social research. Allyn & Bacon. 
Avramidis, E., & Norwich, B. 2002. Teachers’ attitudes towards integration / inclusion: A 
review of the literature. University of Bath.  
Ballam, N. (2013). Defying the odds: Gifted and talented young people from low socioeconomic 
background. The University of Waikato.  
Banerjee, P. A. (2016). A systematic review of factors linked to poor academic performance of 
disadvantaged students in science and maths in schools. School of Applied Social 
Sciences, University of Durham.  
Berk, L. E. (2000). Child development. 5th ed. Allyn and Bacon. 
99 
Bertram, C. & Christiansen, I. (2014). Understanding research: an introduction in reading 
research. Van Schaik.  
Best, J. W., & Kahn, J. V. (2006). Research in education. 10th ed. Pearson Education. 
Billups, F. (2014). The quest for rigor in qualitative studies: Strategies for institutional 
researchers. Johnson & Wales University. 
Birungi, H., Undie, C., MacKenzie, I., Katahoire, A., Obare, F., & Machawira, P. (2015). 
Education sector response on early and unintended pregnancy: A review of country 
experiences in Sub-Saharan Africa. UNESCO.  
Blanton, L. P., Pugach, M. C., & Florian, N. (2011). Preparing general education teachers to 
improve outcomes for students with disabilities. AACTE Washington DC 
Boles, W. (2010). Bridging the gap between learning and teaching in engineering: Overcoming 
barriers to learning: A guide for academics. QUT Department of eLearning Services.  
Borman, J., & Rose, J. (2010). Believe that all can achieve: Increasing classroom participation 
in learners with special needs. Van Schaik  
Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and 
design. Harvard University Press 
Brown, T. (2014). A review of a decade’s trends in bullying in selected academic and media 
publications. Faculty of Humanities, University of the Witwatersrand. 
Bryman, A. 2001. Social research methods. Oxford University Press. 
Burns, R. B. 2000. Introduction to research methods. SAGE.  
Burton, P., & Leoschut, L. (2013). School violence in South Africa: Results of the 2012 national 
school violence study. Centre for Justice and Crime Prevention. 
Cassady, J. M. (2011). Teachers’ attitudes toward the inclusion of students with autism and 
emotional behavioural disorder. Electronic Journal for Inclusive Education, 2 (7).  
100 
Chabillal, J. (2012). Educators’ roles in developing adolescent HIV/AIDS knowledge and 
attitudes within school culture. South African Journal of Education, 32(1), 121-131. 
Chapman, R. J. (2001). The controlling method influences on effective risk identification and 
assessment for construction of design management, International Journal of Project 
Management ,19, 147-160 http://dx.doi.org/10.1016/s0263.7863(99)00070-8 
Ciganda, D, Gagnon, A., & Tenkorang, E.Y. (2012). Child and young adult-headed households 
in the contexts of the AIDS epidemic, 1988-(2006). 
Cohen, L., Manion, L. & Morrison, K. (2011). Research methods in education. 7th ed. Routledge. 
Commission for Gender Equality. (2010). A gendered review of South Africa’s implementation of 
the millennium developmental goals. September 2010, report. Government Printers. 
Conway, C. (2017). Teachers’ perspectives of learner support in a full-service school: A case 
study. Stellenbosch University. 
Conway, M. (2015). HIV in Schools: A good practice guide to supporting children living with 
and affected by HIV. National Children’s Bureau, London  
Covington, M. V. (2000). Goal theory, motivation and school achievement: An integrative 
review. Berkeley. 
Creswell, J. W. (2001). Research design: Qualitative and quantitative approaches. SAGE. 
Creswell, J. W. (2003). Research design: Qualitative and quantitative approaches. SAGE. 
Creswell, J. W. (2009). Research design: Qualitative, quantitative and mixed method approach. 
3rd ed. SAGE. 
Creswell, J. W. (2010). Research design, qualitative, quantitative and mixed methods 
approaches. 4th edition. University of Nebraska.  
Creswell, J. W. (2012). Educational research: Planning, conducting and evaluating qualitative 
and quantitative research. SAGE.  
101 
Creswell, J. W. (2014). Educational research: Planning, conducting and evaluating quantitative 
and qualitative research. 4th ed. Pearson  
Creswell, J. W., & and Miller, D. L. (2000). Determining validity in qualitative inquiry. Theory 
into Practice, 39, 124,-130. http://dx.doi.org/10.1207/s15430421tip3903-2 
Daniyan, O. O. (2015). Challenges in teaching learners experiencing barriers in Mathematics at 
the intermediate phase. University of South Africa.  
Darling, N. (2007). Ecological systems theory: The person in the centre of the circles. Research 
in Human Development, 4: 3-4, 203-217. DOI: 10. 1080/15427600701663023 
Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020). 
Implications for educational practice of the science of learning and development. Applied 
Developmental Science, 24(2), 97-140. DOI: 10.1080/10888691.(2018).1537791 
Davids, N., & Waghid, Y. (2016). Responding to violence in post-apartheid schools: On school 
leadership as mutual engagement. Stellenbosch University. 
De Vos, A.S., Strydom, H., Fouche, C. B., & Delport, C. S. L. (2005). Research at grass roots. 
2nd ed. Van Schaik.  
Department of Basic Educaation. (2010 b). Guidelines  for full service /Inclusive Schools. DBE. 
Department of Basic Education (2014 a). Policy on screening, identification, assessment and 
support. DBE. 
Department of Basic Education (2014 b). National School Nutrition Programme (NSNP) Annual 
Report 2013/(2014). DBE.  
Department of Basic Education (2015b). EWP6. Report on the implementation of EWP6 on 
inclusive education. DBE. 
Department of Basic Education. (2010 a). Guidelines for inclusive teaching and learning. DBE 
102 
Department of Basic Education. (2011) Guidelines for responding to learner diversity in the 
classroom through curriculum and assessment policy statement. Department of 
Education 
Department of Basic Education. (2015a). Presentation: Portfolio committee on basic education 
DBE.  
Department of Basic Education. (2017). Responding to diversity in grades R to 9: Practical 
approaches to English & mathematics curriculum differentiation. DBE. 
Department of Basic Education. (2018). National school nutrition programme. DBE. 
Department of Education Directorate: Inclusive Education. (2005). Conceptual and operational 
guidelines for the implementation of inclusive education: District based support teams. 
Special schools as resource centres. DoE. 
Department of Education. (1997). South African quality education for all. Government Printers.  
Department of Education. (2001). EWP6 special needs education. Building an inclusive 
education and training system. DoE. 
Dibakwane, S. T. & Peu, M. P. (2018). Experiences of school health nurses regarding the 
provision of the school health services delivery in the Tshwane District. African Journal 
of Primary Health Care & Family Medicine ISSN: (ONLINE) 2071-2936 (Print) 2071-
2928 
Dickson, A., Hussein, E. K., & Agyem, J. A. (2018). Theoretical and conceptual framework: 
Mandatory ingredients of a quality research. Journal of Education and Human 
Development, 5(3), 158-172  
Donohue, D., & Bornman, J. (2014). The challenges of realising inclusive education in South 
Africa. South African Journal of Education, 34(2). 
Du Preez, A., Botha, A.J., Rabie, T., & Manyathi, D.G. (2019). Secondary school teachers’ 
experiences related to learner teenage pregnancies and unexpected deliveries at school. 
Health SA Gesondheid 24(0), a1079. https://doi.org/10.4102/ hsag.v24i0.1079 
103 
Durisic, M., & Bunijevac, M. (2017). Parental involvement as an important factor for successful 
education. C.E.P.S Journal, 7(3).  
Edwards, D. (1997). Towards a discursive psychology of the classroom education teaching, 
learning and classroom discourse. Approaches to the study of educational discourse, 33-
48 
Engelbrecht, P., Nel, M., Nel,N. and Tlale, D. Enacting understanding of inclusion in complex 
contexts: Classroom practices of South African teachers. South African Journal of 
Education ,35 (3) 2015.80 
Ettekal, A. V., & Mahoney, J. L.(2017). The Sage encyclopedia of out-of-school learning: 
Ecological systems theory. SAGE. 
Fatima, Z. UL A., Mushatq, M., & Fatima, Q. U. A. (2019). Overcrowded classroom problems 
faced by school teachers in district Muzzafarabad. International Journal of Academic 
Research in Progressive Education and Development, 8(4), 328-339. 
Fink, A. S. (2000, December). The role of the researcher in the qualitative research process. A 
potential barrier to archiving qualitative data. In Forum Qualitative 
Sozialforschung/Forum: Qualitative Social Research, 1(3). 
Fox, T. P., Oliver, G., & Ellis, S. M. (2013). The destructive capacity of drugs abuse: An 
overview exploring the harmful potential of drug abuse both to the individual and to 
society. Hindawi Publishing Corporation. 
Garg, A. (2016). How to conduct an effective literature review. IIT Kanpur 
Gay, L. R., Mills, G. E., & Airasian, P. (2011). Educational research: competencies for analysis 
and applications. 10th ed. Pearson. 
Golafshani, N. (2003). Understanding reliability and validity in qualitative research. The 
Qualitative Report, 8(4), 597-606.  
Government Gazette. (2018). National School Nutrition Programme Grant 232 No. 41704 
104 
Grant, C., & Osanloo, A. (2014). Understanding, selecting, and integrating a theoretical 
framework in dissertation research: creating the blueprint for your “house”. 
Administrative Issues Journal: Connecting Education, Practice, and Research, 4(2), 7 
Greever, S. (2014). Poverty in education. Missouri State University. 
Grobler, G. W. (2018). Narratives of teachers’ experiences of school violence and ethics of care. 
Stellenbosch University.  
Guba E,. G. and Lincoln, Y,. S. 1994 Competing paradigms in qualitative research. In K. Denzi, 
& Y. S. Lincoln (Eds.). Handbook of qualitative research. SAGE. 
Guba, E. G. & Lincoln, Y.S. (1985). Naturalistic inquiry. SAGE. 
Gubwe, V., Gubwe, P. & Mago, S. (2015). Child-headed households and educational problems 
in urban Zimbabwe: The case of Dikwindi Primary School in Masvingo Urban, J 
Sociology Soc Anth, 6(2): 293-301. 
Hammarberg, K. M. Kirkman, M., & de Lacey. S. (2016). Qualitative research methods: When 
to use them and how to judge them. Flinders University. 
Harkonen, U. (2007). Bronfenbrenner’s ecological theory for students and the audience 
University of Joensuu. 
Henning, E., Van Rensburg, W., & Smit, B. (2004). Finding your way in qualitative research. 
Van Schaik. 
Higy, C., Haberkorn, J., Pope, N., & Gilmore, T. (2012). The role of school social workers from 
the perspective of school administrator interns: A pilot study in rural North Carolina 
International Journal of Humanities and Social Science, 2(2). 
Honig, A.S. (2012). Teen pregnancy. International Journal of Adolescence and Youth 17(4), 
181-187, DOI: 10, 10180/02673843.(2012).655912 
Hunter, S. C., Riggs, D. W., & Augostinos, M. (2017). Construction of primary caregiving 
fathers in popular parenting. Retrieved from: https://doi.org/10.1177/1097184x17730593 
105 
Iwu, C. G., Gwija, S. A., Benedict, H. O., & Tengeh, R. K. (2014). Teacher job satisfaction and 
learner performance in South Africa. Retrieved from: 
http://digitalknowledge.cput.ac.za/handle/11189/1498 
Izard, E. (2016). Teaching children from poverty and trauma. National Education Association. 
Jafarov, J. (2015). Factors affecting parental involvement in education: The analysis of literature. 
Khazar Journal of Humanities and Social Sciences, 18(4).  
Johnston, B., & Christensen, L. (2011). Educational research: Quantitative, qualitative and 
mixed approaches. 4th ed. SAGE. 
Jonas, K., Crutzen, R., Van den Borne, B., Sewpaul, R., & Reddy, P. (2016). Teenage pregnancy 
rates and associations with other health risk behaviours: a three-wave cross-sectional 
study among South African school-going adolescents. Maastricht University.  
Kamal, S. S. L. B. A. (2019). Research paradigm and the philosophical foundations of a 
qualitative study. PEOPLE: International Journal of Social Sciences, 4(3), 1386-1394. 
Kassa, G. M., Arowojolu, A. O., Odukogbe, A. A., & Yalew, A. W. (2018). Prevalence and 
determinants of adolescent pregnancy in Africa: a systematic review and meta-analysis 
https://doi.org/10.1186/s12978-018-0640-2 
Kesalahti, E., & Vayrynen, S. (2013). Learning from our neighbours: Inclusive education in the 
making. University of Lapland Printing Centre. 
Khan, P., & Iqbal, M. (2012). Overcrowded classrooms: A serious problem for teachers. Sarhad 
University of Science and Information and Technology. 
Khan, S. (2017). Concept of health, fitness and wellness. Department of Sport Sciences & 
Physical Education Gomal University. DOI:10.13140/RG.2.2.33131.03363 
Khan, T. H. (2018). Step by step approach for qualitative data analysis. International Journal of 
Built Environment and Sustainability, 5(3). 
Khong, T. D. H., & Saito, E. (2014). Challenges confronting teachers of English language 
learners. Educational Review, 66(2), 210-225. DOI: 10. 1080/00131911(2013).769425 
106 
Kioko, A. N., Ndung’u, R. W., Njoroge, M. C., & Mutiga, J. (2014). Mother tongue and 
education in Africa: Publicising the reality, Multilingual Education, 4(18) 
doi:10.1186/s13616-014-0018-x 
Kivunja, C., & Kuyini. A. B. (2017). Understanding and applying research paradigms in 
educational contexts. University of England. 
Korstjens, I., & Moser, A. (2018). Practical guidance to qualitative research. Part 4. 
Trustworthiness and publishing, European Journal of General Practice, 24(1), 120-124, 
DOI;10.1080/13814788.(2017).1375092 
Krishnan, V. (2010). Valuing care. Christchurch Convention Centre, Christchurch, New-
Zealand, 7-9 May 2010. 
Landsberg, E., Kruger, D. & Nel, N. (Eds.). (2005). Addressing barriers to learning: A South 
African perspective. Van Schaik. 
Landsberg, E., Kruger, D., & Swart, E. (2011). Addressing barriers to learning: A South African 
perspective. 2nd ed. Van Schaik.  
Lara, L., & Saracostti, M. 2019. Effects of parental involvement on children’s academic 
achievement in Chile. Department of Psychology University of Autonoma de Chile, 
Talca, Chile 
Le Roux-Kemp, A. (2013). Child-headed-households in South Africa: The legal and Ethical 
implications when children are the primary caregivers in a therapeutic relationship. City 
University of Hong Kong.  
Lebona, T. G. (2013). The implementation of Inclusive education in primary schools in the 
Lejweleputswa Education District. Central University of Technology. 
Leedy, P. D., & Ormrod, J. E. (2001). Practical research: planning and design, 7th ed. Ohio: 
Merrill Prentice Hall 
107 
Leonard. J. (2011). Using Bronfenbrenner’s ecological theory to understand community 
partnerships: A historical case study of one urban high school. Urban Education, 
0042085911400337. 
Leoschut, L. (2013). Snapshot results of the 2012 national school violence study., Center for 
Justice and Crime Prevention. 
Lever, N., Mathis, E., & Mayworm, A. (2019). School mental health is not just for students: Why 
teachers and school staff wellness matters. Health Research Alliance Member 
Organisation. 
Levy, Y., & Ellis, T. J. (2006). A systems approach to conduct an effective literature review in 
support of information systems research. Graduate School of Computer and Information 
Sciences, Nova Southeastern University, Florida, USA 
Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry, SAGE. 
Lincoln, Y. S., & Guba, E. G. (2000). Establishing trustworthiness, In A Bryman, & R. D. 
Burgees, (Eds). Qualitative research Vol III. SAGE. 
Machaba, M. M. (2013). Teacher challenges in the teaching of Mathematics at foundation phase. 
University of Pretoria. 
MacMillan, J. H., & Schumacher, S. (2001). Research in Education. A conceptual introduction . 
5th edition. New York, Longman 
Maemeko, E. L., Nkengbeza, D., & Chokomosi, T. M. (2018). The impact of teenage pregnancy 
on academic performance of Grade 7 learners at a school in the Zambezi Region. Open 
Journal of Social Sciences, 6, 88-100 https://doi.org/10.4236/jss.(2018).69006 
Maganga, J. H. (2016). Factors affecting students’ academic performance: A case study of 
public secondary school in Ilala District, Dar-Es-Salaam. University of Tanzania. 
Mahlo, F. D. (2013). Theory and practice divide in the implementation of the inclusive education 
policy: Reflections through Freire and Bronfenbrenner’s lenses. Mediterranean Journal 
of Social Studies, 4(13), 163-170. 
108 
Mahlo, F.D. (2011). Experiences of learning support teachers in the foundation phase, with 
reference to the implementation of Inclusive Education in Gauteng. University of South 
Africa. 
Mahnaz, S., Fatemeh, B., Fatehmeh, K.F., Mahnaz, S., & Mohhamad, A. C. (2014). Ethical 
challenges of researchers in qualitative studies: the necessity to develop a specific 
guideline. Tehran University of Medical Sciences. 
Manyike, T. V., & Lemmer, E. (2014). Research in language education in South Africa: 
Problems and prospects. Mediterranean Journal of Social Sciences 
Doi:10.5901/mjss.2014v5n8p251 
Manzi, F., Ogwang, J., Akankwatsa, A., Wokali, O., C., Obba, F., Bumba, A., Nekaka, R., and 
Gavamukulya, Y. (2018). Factors associated with teenage pregnancy and its effects in 
Kibuku Town Council, Kibuku District, Eastern Uganda: A cross-sectional study. Prim 
Health Care, 8, 298. Doi: 10.4172/2167/-1079.1000 
Marais, P. (2016). “We can’t believe what we see”: Overcrowded classrooms through the eyes of 
student teachers. South African Journal of Education, 36(2). 
Maree, K. (2007). First steps in research. Van Schaik.  
Maree, K. (2010). First steps in research. 2nd ed. Van Schaik.  
Marshall, C & Rossman, G. B. (2011). Designing qualitative research. SAGE. 
Masango, J.M. (2013). The role of the principal and the SBST in supporting teachers teaching 
inclusive education. University of Pretoria. 
Mason, J. (2012). Qualitative researching. SAGE. 
Mavise, A. 2011. Child-headed households as contested spaces: challenges and opportunities in 
children’s decision-making, Vulnerable children and Youth Studies, 6:4, 321-329, DOI 
10.1080/17450128.2011.630429 
109 
Mawela, A., & Van den Berg, G. (2020). Management of school nutrition programmes to 
improve environmental justice in schools: A South African Journal of Clinical Nutrition, 
33(2), 30-35, DOI: 10.1080/16070658.(2018).1507208 
McLellan, A. T. (2017). Substance misuse and substance use disorders: Why do they matter in 
health care? Transactions of the American Clinical and Climatological Association, 128, 
Sarasota. 
McMillan, J. H., & Schumacher, S. (2001). Research in education: A conceptual introduction. 
5th ed. Longman 
McMillan, J.H., & Schumacher, S. (2010). Research in education: Evidence-based inquiry, 7th 
ed. Pearson. 
Merriam, S. B. (2002). Qualitative research and case study applications in education. Jossey-
Bass.  
Mgijima, M. (2014). Violence in South African schools: Perceptions of communities about a 
persistent problem Mediterranean Journal of Social Sciences 
Doi:10.5901/mjss.(2014).v5n14p198 
Michaele, V.M. (2013). Supporting students with learning disabilities in the general education 
classroom. California State University. 
Mihai, M., Titan, E., & Manea, D. (2015). Education and poverty. The Bucharest University of 
Economic Studies. 
Mincu, M. (2013). Teacher quality and school improvement: What is the role of research? 
British Educational Research Association. 
Ministry of Health (Uganda). 2011. National adolescent health policy. Retrieved from:  
https://www.prb.org/wp-content/uploads/2018/05/National-Adolescent-Health-Strategy-
2011-2015.Uganda.pdf 
Mkhize, D., & Balfour, R. (2017). Language rights in education in South Africa, South African 
Journal of Higher Education, 31(6), 133-150. http;//dx.doi.org/10.28535/31-6-1633   
110 
Mkhuma, I., L., Maseko, N., D., & Tlale, L., D., N. (2014). Challenges Teachers Face in 
Identifying Learners who Experience Barrieres to Learning: Reflection on Essential 
Support Structures, Department of Inclusive Education, College of Education, University 
of South Africa Pretoria  
Mncube, V. and Netshitangani, T. 2014. Can violence reduce violence in schools? The case of 
corporal punishment. University of South Africa 
Moate, R.M., & Cox, J. A. (2015). Learner-centered pedagogy: Considerations for application in 
a didactic course The Professional Counsellor, 5(3), 379-389 
Mohajan, H., K. (2017). Research methodology. Premier University. 
Mora-Ruano, J., G., Heine, J., H., & Gebhardt, M. (2019). Does teacher collaboration improve 
student achievement? Analysis of the German PISA 2012 Sample. Front. Educ. 4(85) 
doi: 10.3389/feduc.(2019).00085 
Moreira, A., Vovio, C. L., & De Micheli, D. (2015). Drug abuse prevention in school: challenges 
and possibilities for the role of the educator. Universidade Federal de São Paulo, 41(1), 
119-134, 
Morgan, D. L., & Krueger, R. A. (1998). The focus group kit. SAGE. 
Morrow, S. L. (2005). Quality and trustworthiness in qualitative research in counselling 
psychology. American Psychological Association. 
Motitswe, J. M. C. (2011). Teaching and learning methods in inclusive classroom in the 
foundation phase. University of South Africa. 
Mouton, N., Louw, G. P., & Strydom, G. (2013). Critical challenges of the South African school 
system. North-West University. 
Mturi, A. J. (2012). Child-headed households in South Africa: What we know and what we 
don’t. Development Southern Africa, 29(3). 
111 
Mturi, A. J. (2016). Appropriate parental involvement is the ‘jigsaw puzzle piece’ missing in the 
fight against teenage pregnancy in South Africa. Inaugural Lecture Faculty of Human 
and Social Sciences South Africa 
Muchunku, J. (2014). Effects of socioeconomic factors on pupils performance in Kenya 
certificate of primary education in Chuka division, Tharaka-Nithi County Kenya. 
Kenyatta University Kenya  
Mudaly, M., & Singh, M. (2018). Language: A barrier when teaching and learning business 
studies International Journal of Sciences and Research, 74(9/1). 
Munje, P. N., & Mnube, V. (2018). The lack of parent involvement as hindrance in selected 
public primary schools in South Africa: The voices of educators. Perspectives in 
Education, 36(1): 80-93.  DOI: http://dx.doi.org/10.18820/2519593X/pie.v36i1.6 ISSN 
0258-2236 e-ISSN 2519-593X 
Muthusamy, N. (2015). Teachers’ experiences with overcrowded classrooms in a mainstream 
school. University of KwaZulu Natal. 
National Treasury. (2018). National school nutrition programme grant. Retrieved from: 
https://www.greengazette.co.za/pages/national-gazette-41704-of-15-june-2018-vol-
636_20180615-GGN-41704-00233  
National Wellness Institute (n.d.). The six dimensions of wellness. Retrieved from: 
http://www.national wellness.org/?page=Six Dimensions 
Nel, M. (2014 a). How to support English Second Language Learners in the Foundation and 
Intermediate Phase. Van Schaik. 
Nel, M. (2014 b). Life Orientation for South African Teachers. Van Schaik Publishers Pretoria 
Nel, N. Nel, M., & Hugo, A. (2013). Learners support in a diverse classroom. Van Schaik. 
Netshitangani, T. (2014). Causes of school-based violence in South African public schools: 
Application of normalisation theory to understand the phenomenon through educators’ 
perspectives. Mediterranean Journal of Social Sciences, 5(20), 1394-1394. 
112 
Neuman, W. L. (2006). Social research methods: Qualitative and quantitative approaches. 6th 
ed. Allyn and Bacon 
Neuman, W., L. 2011. Social research methods qualitative and quantitative approaches. 7th 
edition University of Wisconsin Whitewater 
Neuman, W.L. (2011). Social research methods, Qualitative and quantitative approaches 5th 
edition. Allyn Bacon  
Nieuwenhuis, J. 2010. Analysing qualitative data. In K. Maree (Ed.), First steps in research. (pp. 
70-97). Van Schaik. 
Ochen, A. M., Che Chi, P., & Lawoko, S. (2019). Predictors of teenage pregnancy among girls 
aged 13-19 years in Uganda: A community-based case-control study BMC Pregnancy 
and Childbirth (2019) 19:211 https://doi.org/10.1186/s12884-019-2347-y 
Odunavar, S., & Kamaraj, P. (2018). Universal Design of Learning (UDL) is a means of 
challenging exclusion. JETIR, 5(7), ISSN-2349-5162 
Olaleye, F. O, Ajayi, A., Oyebola, O. B., & Ajayi, O. A. (2017). Impacy of overcrowded 
classroom on academic performance of students in selected public secondary schools in 
Surelere Local Government of Lagos State, Nigeria. International Journal of Higher 
Education and Researach, 7(1), 110-132.  
Ontario Human Rights Commission. 2014/2015 Annual report. Mental health disabilities, 
Addictions and human rights take centre stage. OHRC.  
Onwu, G., & Stoffel, N. (2005). Challenges of large class teaching. Journal of South African 
Education, 12(10), 14-26 
Orazem, P. F., Glewwe, P., & Patrinos, H. (2007). The benefits and costs of alternative strategies 
to improve educational outcomes. Working papers 7352. Iowa State University 
Department of Economics 
113 
Paquette, D. & Ryan, J. 2001. Bronfenbrenner’s ecological systems theory. Retrieved from: 
https://dropoutprevention.org/wp-
content/uploads/2015/07/paquetteryanwebquest_20091110.pdf 
Penn, H. (2005). Understanding early childhood education. Issues and controversies. Bell and 
Bain. 
Peter, I. (2014). Overcrowded classrooms and learners’ assessment in primary schools in the 
Kamwenge District, Uganda. University of South Africa. 
Phillips, C. (2011). Child-headed-households: a feasible way forward, or an infringement of 
children’s right to alternative care? Retrieved from: https://eric.ed.gov/?id=ED527864 
Pillay, J. (2011). Experiences of learners from child-headed households in a vulnerable school 
that makes a difference: Lessons for school psychologists. School Psychology 
International 2012 33(3) originally published online 6 July 2011 
DOI:10.1177/0143034311409994 
Pillay, J. (2016). Problematising child-headed-households: The need for children’s participation 
in early childhood interventions. South African Journal of Childhood Education, 6(1). 
a359. http://dx.doi.org/10.4102/sajce.v6/1.359 
Pretorius, J. (2012). Investigating moral identity in child-headed-households. North West 
University. 
Puukka, J., Dubarle, P., McKiernan, H., Reddy, J., & Wade, P. (2012). Higher education in 
regional and city development. The Free State, South Africa. Retrieved from: 
http://www.oecd.org/education/imhe/50008631.pdf  
Ramulumo, M., & Pitsoe, V. J. (2013). Teenage pregnancy in South African schools: 
Challenges, trends and policy issues. Mediterranean Journal of Social Sciences, 4(13) 
DOI:10.5901/mjss.(2013).v4n13p755 
Reddy, V. (2016). Spotlight on matric 2015: Is our education system failing our learners? HSRC 
Review, 14 (2), 5. 
114 
Rhee, Y. (2004). The EPO chain in relationship management: A case study of a government 
DOI:10.1111/jftr.12022 
Romans, T. A. (2020). Supporting the mental health of teachers in COVID-19 through trauma-
informed educational practices and adaptive formative assessment tools. JI of Technology 
and Teachers Education, 28(2), 473-481. 
Rosa, E. M., & Tudge, J. (2013). Urie Bronfenbrenner’s theory of human development: Its 
evolution from ecology to bioecology: Journal of Family Theory & Review, 243-258.  
Rutaremwa, G. (2013). Factors associated with adolescent pregnancy and fertility in Uganda: 
Analysis of the 2011 demographic and health survey data. Center for Population and 
Applied Statistics, Makerere University. 
Sahin, I. (2018). A look at the mother tongue education in the context of the right to education. 
Buca Faculty of Education, Dokuz Eylul University.  
Scheuch, K., Haufe, E., & Seibt, R. (2015). Teachers’ health. Dtsch Arztebl Int; 112, 347-356. 
DOI: 10.3238/artzbel.(2015).0347 
Salgong, V. K., Ngumi, O., & Chege, K. 2016. The role of guidance and counseling in enhancing 
student discipline in Secondary schools in Koibatek District. Journal of Education and 
Practice Egerton University Vol. 7, No. 13 
Shah, J. (2012). The impact of overcrowded classroom on the Academi. International Journal of 
Research in Commerce, Economics & Management, 2(6). 
Shah, S. R., & Al-Bargi, A. (2013). Research paradigms: Researchers’ worldviews, theoretical 
frameworks and study designs. Arab Worldview Journals, 4(4). 
Silverman, D. 2001. Qualitative research. SAGE. 
South African Council of Educators. (2011). School-based violence report. An overview of 
school-based violence in South Africa. SACE. 
South African Council of Educators. (2020). Annual performance plan, Service orientated 
quality, respect, dignity, responsibility, tolerance, transparency accountability. SACE. 
115 
Srivastav, A., Spencer, M., Thrasher, J. F., Strompolis, M., Crouch, E., & Davis, R. E. (2020). 
Addressing health and well-being through state policy: Understanding barriers and 
opportunities for policy-making to prevent adverse childhood experiences (ACEs) in 
South Carolina. American Journal of Health Promotion, 34(2), 189-197.  
Stofile, S.Y. (2008). Factors affecting the implementation of inclusive education policy: A case 
study in one province in South Africa. University of the Western Cape. 
Tewari, D. D & Ilesanmi, K. D. | (2020) Teaching and learning interaction in South Africa’s 
higher education: Some weak links, Cogent Social Sciences, 6(1), 1740519 
The Centre for Development and Enterprise. (2014). What does research tell us about teachers, 
teaching and learners performance in Mathematics? Centre for Development and 
Enterprise. 
The South African Schools Act. No. 84 of 1996. 
Theresa, E. N. (2016). The role of guidance and counselling in effective teaching and learning in 
schools. RAY: International Journal of Multidisciplinary Studies, 1(2), 36-48 
Tiwari, G. N., & Panwar, H. (2014). A study on the management of classroom behaviour 
problems at secondary level. American Research Thoughts, 1(1).  
Tobin, G. A., & Begley, C. M. (2004). Methodological rigour within a qualitative framework. 
Journal of Advanced Nursing, 48(4) 388-396. Doi: 10.1111/j1365-2648.(2004).03207.x 
Tran, B. X., Moir, M., Latkin, C. A., Hall, B., Nguyen, C. T., Ha, G. H., Nguyen, N. B., Ho, C. 
S. H. & Ho, R.C.M. (2019). Global research mapping of substance use disorder and 
treatment 1971-2017: Implications for priority setting. Substance Abuse Treatment, 
Prevention, and Policy 14: 21 https://doi.org/10.1186/s13011-019-0204-7 
Tuswa, N. H. (2016). Barriers to learning in the foundation phase in uMzimkhulu, Kwazulu 
Natal Province. Doctoral dissertation. University of South Africa. 
UN. (2016) Tackling violence in schools: A Global perspective-bridging the gap between 
standards and practice. Retrieved from:  https:// doi.org/10.18356/ad12659d-en 
116 
UNESCO. (1990). World Declaration on Education for all (1990) “Every person-child, youth 
and adult- shall be able to benefit from educational opportunities designed to meet their 
basic learning needs”. Retrieved from: http://www.unesco.org/education/pdf/JOMTIE 
E.PDF 
UNESCO. (1994). The Salamanca statement and framework for action on Special Needs 
education. UNESCO.  
UNESCO. (2000). The Dakar framework for Africa: Education for all: Meeting our collective 
commitments. Dakar: World Education Forum, April 26th-28th  
UNESCO. (2006). Convention of the rights of persons with disabilities. Retrieved from: 
http://www.un.org/ disabilities/ default. asp? Id=61 (accessed on 2 May 2010) 
UNESCO. (2007). Convention on rights of persons with disabilities. UNESCO. 
UNESCO. (2008). Defining an inclusive education agenda: Reflections around the 48th session 
of the International Conference on Education. International Bureau of Education. 
UNICEF. (2007). A human rights-based approach to education for all. UNICEF. 
UNICEF. (2008). South African National HIV prevalence, incidence, behaviour and 
communication survey: the health of our children. HSRC. 
UNICEF. (2010). Multiple ways of teaching and learning in Bangladesh. Retrieved from: 
http://www.unicef.org/teaches /forum /0301htm, 06 
UNICEF. (2019). School-based violence prevention: a practical handbook. World Health 
Organization. 
United Nations Children’s Fund, World Health Organisation. The World Bank. (2012). World 
Bank joint child malnutrition estimates. UNICEF. 
United Nations Committee on the Rights of the Child. ( 2006) Tackling violence in schools: A 
global perspective -– Bridging the gap between standards and practice. , UN, New 
YorkRetrieved from: https://doi.org/https://doi.org/ 10.18356/ad 12659d-en 
117 
USAID. (2017). Policy debate on 5 socioeconomic issues in Kenya. Nairobi: Election Institute of 
Economic Affairs. 
Uwezo. (2016). Are our children learning? Uwezo Uganda 6th Learning Assessment Report. 
Kampala: Twaweza East Africa  
Van der Westhuizen G.J., & Dunbar-Krige, H. (2015). The international nature of learning and 
counselling Chapter 1. In G. J. Van der Westhuizen, & H. Dunbar-Krige, (Eds.) How talk 
moves. Conversation analyses of learning and psychological support interactions in 
school environments. Sun Media. 
Wayder, M., Bland, R., & Crompton, D. 2016. The importance of safety, agency and control 
during involuntary mental health admissions, Journal of Metal Health, 25:4 338-342, 
DOI: 10.3109/09638237.2015.1124388 
Weber, J. (2013). Teachers’ experiences of teaching learners with an Autism Spectrum Disorder 
(ASD) in the mainstream classroom. Doctoral thesis. University of KwaZulu Natal.  
Wessels, E., & Wood, L. (2019). Fostering teachers’ experiences of wellbeing: A participatory 
action learning and action research approach. South African Journal of Education, 39(1), 
Art. #1619. https://doi.org/10.15700/saje.v39n1a1619 
White, C.J. (2005). Research: A practical guide. Ithuthuko Investments  
White, M. (2014). BCTF research report, RR2014-04: Budget 2014 – What’s in it for public 
schools? More budget shortfalls and ongoing cuts to educational services. Retrieved 
from: http://www.bctf.ca/uploadedFiles/Public/Publications/ResearchReports/RR2014-
04rev.pdf5 
White, M., Hill, I., Kemp, S., MacRae, J. & Young, L. (2012). Poverty and education: A 
teacher's perspective-summary of the findings of the focus group research. Retrieved 
from: www.bctf.ca/PovertyResearch.aspx 
WITS School of Governance and Bridge. (2016). Teachers, parents and school leaders working 
together to improve learner’s education. University of the Witwatersrand  
118 
World Health Organisation (WHO). 2020. Global status report on preventing violence against 






















APPENDIX A: ETHICAL CLEARANCE 
Dear Eliama Mary Nthoroane  
Ethical Clearance Number: Sem 1 2019-020 
TEACHERS' CHALLENGES IN SUPPORTING LEARNERS WITH Socioeconomic BARRIERS 
TO LEARNING 
Ethical clearance for this study is granted subject to the following conditions: 
 If there are major revisions to the research proposal based on recommendations from the Faculty 
Higher Degrees Committee, a new application for ethical clearance must be submitted. 
 If the research question changes significantly so as to alter the nature of the study, it remains the duty 
of the student to submit a new application.  
 It remains the student’s responsibility to ensure that all ethical forms and documents related to the 
research are kept in a safe and secure facility and are available on demand. 
 Please quote the reference number above in all future communications and documents.  
The Faculty of Education Research Ethics Committee has decided to  
 Grant ethical clearance for the proposed research.  
 Provisionally grant ethical clearance for the proposed research  
 Recommend revision and resubmission of the ethical clearance documents 
Sincerely, 
Dr David Robinson 
Chair: FACULTY OF EDUCATION RESEARCH ETHICS COMMITTEE 




APPENDIX B: APPROVAL FROM FREE STATE DEPARTMENT OF EDUCATION 
121 
APPENDIX C: LETTER TO THE SCHOOL 
THE SCHOOL PRINCIPAL 
Dear Sir/Madam 
REQUEST TO CONDUCT RESEARCH STUDY AT YOUR SCHOOL 
I am Eliama Mary Nthoroane Masters student at the University of Johannesburg and I hereby 
request permission to conduct research at your school. My research topic is: TEACHERS’ 
CHALLENGES IN SUPPORTING LEARNERS WITH Socioeconomic BARRIERS TO 
LEARNING. The purpose of this study is to investigate the challenges teachers experience when 
supporting learners with socioeconomic barriers to learning. 
The findings of the study will help with information in strengthening the SBST and the school to 
identify and support learners with socioeconomic barriers to learning. Teachers will be given an 
opportunity to ask questions about the study and I will discuss the final result with you. 
However, the participants’ responses will be tape recorded anonymously and their identity will 
be protected. 
I will use group focus interviews and analysis of documents as methods for collecting data for 
the research study. I would like to focus on the SBST of the school as they represent all grades in 
the school as well as their HOD who forms part as their coordinator. And these are teachers who 
are constantly in contact with learners on a daily basis.  
For more information you may contact my supervisor or me on the following contact details: 
Dr. ND Maseko EM Nthoroane 
nonhlanhlam@uj.ac.za      nthoroaneeliama@gmail.com 
011 559 3915    0827494719 
Yours faithfully 
EM Nthoroane   
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APPENDIX D: INFORMED CONSENT FORM FOR PARTICIPANTS 
To whom it may concern 
I am Eliama Mary Nthoroane student for Master’s degree at the University of Johannesburg and 
my topic is: TEACHERS’ CHALLENGES IN SUPPORTING LEARNERS WITH 
SOCIOECONOMIC BARRIERS TO LEARNING. I would like to request you to take part in a 
focus group interview research session for this study. The purpose of this study is to: investigate 
the challenges teachers experience when supporting learners with socioeconomic barriers to 
learning. 
I guarantee that the following conditions will be upheld: 
 Your identity will be confidential your real name will not be used for the purpose of this 
research. 
 Your participation is voluntary and you may withdraw from participating at any point of the 
study. There will be no negative or undesired impact by so doing. 
 As participants you are not promised any incentive because your participation was voluntary. 
 Information gathered during the interview will solely be used for purpose of the research 
only. And the data collected will be kept safe at the university for a period of.5 years after 
which it will be disposed.  
 You will receive a copy of the final report before it is handed in, to allow you to make 
changes or contributions to the final document. 
For more information you may contact me or my supervisor on the following contact details: 
Dr. ND Maseko   EM Nthoroane 
nonhlanhlam@uj.ac.za  nthoroaneeliama@gmail.com 
011 559 3915    0827494719 
Yours faithfully 
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APPENDIX E: SAMPLE OF TRANSCRIPTS FROM THE FOCUS GROUP 
INTERVIEW 
What kind of socioeconomic barriers do you experience at your school and how do you address 
them? 
T1 I just wanted to support the of substance abuse is very serious so like meneer is indicating 
that you some at times uh you might see the symptoms I mean how they behave think they 
smokes also drugs because because he is smoking so that that needs attention my question is big 
like you did asked what is it that we are doing to address such issues usually in the past month 
one or two we were able to find uhh the guys who I mean the learners who were selling uhh the 
cigarette in the school and some were expelled and given some time at home that’s that’s what I 
saw and the school did actually we are lacking in the parental involvement in this regard because 
uh for them not to support their kids the the other one is overcrowding in classes you see so but 
this one is recently happening now uh in terms of grade 8 i mean the teachers are it’s about uh in 
grade it’s about two classes because of space they are renovating the school because of space the 
teachers are finding themselves teaching about seventy to eighty (uhah it’s almost eighty to 
ninety almost ninety kids I write here learner absent absenteeism some learners get absent 
without reasons you see that is a challenge we are also having 
T2 In terms of this one of teenage pregnancy I think normally here at school we have this SBST 
normally they organise some girls and boys talk so that these learners must be aware that 
whatever they are doing is not right especially this one of teenage pregnancy  
T3 And another thing on what we can do on what kind of socioeconomic barriers we experience and what 
we can do to address them there are there are at our school there are learners who get some food from the 
school apart from the lunch that the school offers them when they go home they bring some contain 
T4 Uh ok for me from what I have experienced especially from my learners the absence of parents is like 
for example in my class I’ve got a learner imagine the learner is in grade 8 but I hear he is staying alone 
and they take care of their needs because the mother is married and she the mother is staying with the 
husband there and the father is married on the other side staying with the other mommy so nje I bought 
this socks for him because you emotionally feel for learners who do not have 
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T5 One one if i may come in uh one of the problems i think is alcohol and drug and alcohol abuse (iyoo 
that one shh is very rife) drug and alcohol abuse is too much is too high uh  
T8 learners we’ve got a problem of pregnancy here and somewhere somehow you find that because of the 
poverty they are going through and as it tis one of the barriers that might even make them end up 
behaving differently that they end up caught in the middle 
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